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FOREWORD 

Tbe forthcoming 650th anniversary of the foundation of the University in 
Prague suggested the publication of translations written by Czech thinkers 
associated with the uni versity, dealing with "psychological ideas and society ". 

What are "psychological ideas"? 
Tbe relevance of the term and concept in the context of the anniversary was 

brought to us by two publications focused on earlier thought on the nature of 
man and his behavior. 

Antonio Gomes Penna's volume bearing the title "History of Psychological 
Ideas" (1981 , especially pp . 51-130) came to our attenti on first. Tbe extensive, 
second part of the volume , bearing the same title as the book itself, touches on 
psychological reflection among primitive peoples, the ancient Greeks and the 
early Christians, as well as the early philosophico-psychological thoughts in 
England, France, and Germany. 

Marina Massimi's (1990) research oriented "History of Brazilian Psychology 
from Colonial Period to 1934 ", chapter 1 (pp. 8-28) deals with the psychological 
ideas of the Brazilian Indians , the Catholic culture of colonial Brazil , and the 
theological treatises of the 1 7th and 18th century. 

"Psychological ideas" of Czech thinkers from the 14th to the 20th century 
and Charles University 

The nature of the sources of the idea vary widely. What they have in common 
is that they deal with ideas rather than the results of technical psychological 
research. Using contemporary terminology , the topics may be grouped into the 

following subject-matter categories (see also subject index): 
1. Abnormal (addictions , suicide) 
2. Developmental (childhood, adult life) 
3. Educational (learning and teaching) 
4. Mental hygiene (in adapting to stress) 
5. Personality (psychological needs, attitudes toward having childre n, 

personality in different situations , meaning of life) 
. 6. Pastoral (sins and sinners) 

7. Occupational (human work, vocational guidance) 
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8. Political and social ( national character and behavior, moral aspects of 
nationality, learning languages as a way to promote peaceful coexistence of 
nations, political parties, morally inspired society) 

Selection and translations 
The material covers the years from the foundation of the university to the 

present. We have combed conscientiously the whole period and selected those 
publications which appeared appropriate. 

The original texts were written in Old Czech, Latin, German, and modern 
Czech. 

Relations of the editors to Charles University 

Josef Brozek studied at the university in the years 1932 -1936 . He spent an 
intellectually rich year at the faculty of theology, with focus on languages and 
philosophical disciplines . 

Later Brozek "touched bases" with the Faculty of Medicine but settled at the 
Faculty of Philosophy with specialization in psychology. He received his 
doctorate (PhDr.) in June 1937. 

Importantly, in 1934 Prof f. B. Kozak gave him a key to the seminar room of 
the Department of Philosophy, which became his "second home", and in the year 
1936-1937 was priviledged to be appointed as a departmental assistant. In 
November 1939 he left Europe for the United States to continue his studies. 

In the spring of 1945 he informed the Dean of the Faculty of Philosophy that 
he would be pleased to share in the reconstruction of higher education in 
Czechoslovakia, a topic to which he had devoted two papers: "Student personnel 
work in the reconstruction of Czechoslovak university education", New Europe 
(New York), 4 (4) 23-26, 1944: "Reconstruction of Czechoslovak universities", 
Notes of the Czechoslovak Medical Education in Great Britain , pp. 70-77, 
December 1944. 

Since 1960 Brozek collaborated closely, on a personal basis, with Dr. Jin 
Haskovec on research in the area of the history of Czech psychology. 

Jin Haskovec completed bis university studies at the Philosophical faculty of 
Charles Uniersity in 1956. His professional interests encompassed successively 
three areas: experimental psychology, applied psychology, and history of 
psychology. At first be was associated with the research oriented Psychological 
institute of Charles University and later with the Department of psychology. 

Early he began to gather materials bearing on the history of Czech psychology, 
with special emphasis on the documentation of the history of psychology at 
Charles University. Later he joined Brozek in preparing a series of papers dealing 
with these matters. 
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INTRODUCTION 

This part will be concerned with five topics: 
1. The text of the founding charter of the University, dated 7 April 1348. 
2. Some "psychological ideas " encountered in the Autobiography of Charles IV. 
3. A brief histo ry of Charles University , as a background. 
4. An overv iew of the ideas encountered in the writings of some of the Czechs 

who studied and taught at Charles University . 
5. Authors not included. 

1. CHARLES N. 
The Founding Charter of Charles University 

(1 April 1348) 

Charles, by the Grace of God King of the Romans, perpetual enlarger of the 
Empire, and King of Bohemia in eve rlasting memory. 

It is one of the keenest desires of our heart, the anxious thought that 
unceasingly besets our Royal mind , and a matter to whic h we particularly give 
our consideration , to consider how our realm of Bohemia , which beyond our 
other honours and possess ions, whether inherited or acquired under happy 
circumstances, we treasure with greater favour of mind , whose ennob lement we 
seek to further with all possible zeal, and for whose honour and weal we strive 
with all our might , may be raised so that it may, in the same manner as it 
rejoices by God 's dispensation in Nature 's bounteous fruit of the soil, also be 
adorned with artS by decree of our foresight with a large number of wise men. 

So, in order that our loyal inhabitants of the realm, incessantly hungering after 
the fruits of learning , may not be con strained to beg for alms in foreign 
countries , but may find a welcoming table in our rea lm, and also that those who 
are distinguished by natural sagacity and talent may through knowledge and 
science become skilled in learning and may no longer be obliged , but hold in 
even supe rfluou s in their pursuit of learning, to travel about in far-off land s of 
the world , to seek out foreign nations, or to beg in foreign countries for the 
satisfaction of their aspirat ions for knowledge, but in order that they may reckon 
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it for their own glory to summon others from abroad to the sweet savour and 
bid them share in their pleasure. 

Wherefore to the end that so salutary and pra iseworthy a conception of our 
mind may bear worthy fruit and the eminence of this realm may b~ raised h!gh 
by the joyful first fruits of this new project, we have r~sol~ed a~ter npe re~ecuon 
to institute orda in and arrange new general studies m this our chief and 
particularly ' pleasant city of Prague which, both by its natural fecundity of soil 
and by the charm of its position , is beyond measure made apt for so great 
a task. In those studies there will be Doctors, Masters and students of all 
faculties to whom we promise excellent benefits , and those we consider worthy 
thereof, upon whom we shall confer royal gifts. The Doctors, Masters and 
students of every faculty, each and all of them, from whencesoever they come, 
on their road hither, for as long as they shall sojourn here , and when they may 
return hence, shall be held under the special protection and safeguard of our 
Majesty, giving them all a sure pledge , to each and all who may wish to come 
hither, of such pr ivileges, immunities and liberties as are granted by the roya l 
power for their use and enjoyment to the Doctors and students at their studies 
in Paris and Bologna, and we shall procure the inevitable observance of those 
liberties by all. 

In testimony of all of which and for the fuller security whereof , we have 
caused this document to be drawn up , and we have commanded that it be 
confirmed by the seal of our Majesty. 

Given in Prague in the one thousand three hundred and forty eighth year of 
the Lord, on the seventh day of April, in the second year of our reigns . 

2. Excerpts from Carolus IV., Vita Caroli Quarti - Vlastni zivotopis 
(Autobiography) 

In Latin, with a Czech translation. Prague, Odeon, 1978. From Ch.2, pp. 18-23. 

If you will fear God, you will act wise ly and you will judge your brothers 
justly and in truth , the way you hop e to be judged by the Lord. Thu s you will 
not deviate from God 's straight path. You will be merciful to the poor and 
needy, as you hope to receive mercy from God in the face of your destitutio n 
and fragility. God will strengthen you so that "your arms can break a metal bow " 
and you will win in mighty wars , with the god less falling in front of you and 
the just rejoicing. God will bring to nought the intentions of your enemie s and 
teach you justice and that wh ich is right. He will reveal to you secrets, will lead 
you in search of rectitude. Cunning men will not be ab le to hide their 
wickedness from you, since the sp irit of God's wisdom and intelligence will be 
with you. The eyes of the unjust will be unable to see and their minds and 
hearts will beco me confused. The just will be saved and the honor of the king 
will be enhanced since "king's honor rejoices in justice". Your staffs will please 
God since you have "saved them from the trap of the hunters ". Your headband 
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will glitter and your faces will shine because the eyes of the wise will look upon 
them and they will glorify the Lord, saying "May the days of the king be added 
to his days. " Generation s of the just will praise you r kin. 

If you do not fall for greed, you will be rich. However, do not become 
attached to the world's riches but gather the treasures of wisdom since you will 
gain much from it. A greedy person becomes a victim of mammon. Shun evil 
company and evil counse l, since "among the saints you will be saint and among 
the wicked ones you will tum to be wicked ". Sin is a contagious disease. Follow 
therefore the Lord's teachings, "so that He shall not be angry with you when 
you leave the path of justice". If you commit a sin, may your sou l regret what 
you have done, that you may return to the fount of piety and mercy. It is human 
to sin , it is diabolical to persist in sin. 

Do not sin against the Holy Spirit, relying too much on God's mercy, since 
the Holy Spirit is an enemy of sin. Do not allow yourself to become angry but 
practice gentlenes s. Gentleness overcomes anger and patience wins over 
malice. Do not envy one another but love each other , since envy gives rise to 
hatred. He who hates can not be loved and perishes as a result of his rage. 
However, he who demonstrates affection is loved both by God and men. If your 
heart is tempted to exto l itself, humble yourse lf and do not let arrogance come 
in. Arrogance pleases neither God nor kind people. Therefore arrogant peop le 
find no favor with e ither God or men. Eventua lly, God withholds his favor , 
"deposing the mighty from the throne and lifting the downtrodden". They are 
e levated to sit with princes and share the throne of glory . 

Do not indulge yourself with food and drink, as do those whose "god is the 
be lly". Their glory and aim is to stuff themselve s. When you are contemplating 
marriage, fortify yourse lf with a firm resolve [not to commit adu ltery], since the 
Holy Spirit departs from those engaged in fornication and will not reside in 
bodie s tainted with sin. Stay away from the sin of idleness , so that its weight 
does not pull you into the abyss of hell. · 

Avoid all sins in your youth, since a small slip may tum into a large offens e 
at the end. Walk in the law of the Lord without moral blot so that you can 
receive a benedi ction from those who say "Blessed are those who walk 
i~maculate ". If so, you would be like "a tree that is standing by the water, 
yielding fruit in its time , and its leaves do not fall off '. Then your name could 
be entered into the book of the just. May this be done by Him, who "was 
worthy to open the book of life and its seal ". 

3. A Sketch of the History of Charles University 

The roots of Charles university go back to Paris , where young Charles , son of 
John of Luxembur g, king of Bohemia (1316-1378), spen t some time 
(Stemberkova , 1995, Kavka and Petra.ii, 1995-1998). In France Charles came to 
know Pierre de Rossiere, abbot of the Benedictine monastery at Fecamp, the 
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future pope Clemens VI, who was to play a critical role in the founding of the 
University of Prague, modeled after the University of Paris and Bologna. 

In 1346, Charles was elected king of the Holy Roman Empire. Following his 
father's death (1346), Charles became the king of Bohemia as well. 

In Avignon , then the seat of pope Clemens VI, the papal edict (bulla) of 
26 January 1347 decreed that in the city of Prague a university ("studium 
generate") may be established. In Prague , a year later , on 7 April 1348 king 
Charle s issued a document establishing such an institution. On 14 January 1349 
the founding of the university was confirmed in Eisenach by Charles as emperor. 

The university community consisted of four "nations" (nationes), based on 
a te rritorial (not nationality) principle. Thus the "Bohemian nation" included not 
only individuals from Bohemia and Moravia but also from Upper Hungary 
(today's Slovakia) and Lower Hungary. There were three other "nations": Polish , 
Saxon, and Bavarian. Each "nation " had one vote in the university deliberations. 

The "Bohemian nation" differed from the other three "nations" in two 
important ways: In terms of the dominant language and in the attitude to the 
papal schism with one pope having the seat in Rome, the other pope in 
Avignon. The Bohemian "nation " favored the dismissal of both popes and the 
selection of a new one at a council to be held in Pisa; the oth er three "nations" 
supported Gregory XII who resided in Rome. 

The Czech language was domin ant in the "Bohemian nation" while German 
predominated in the three other groups. In his decree of Kutna Hora 
(Kuttenberg), issued on 18 January 1409, king Vaclav (Wenceslas) IV reversed 
the numerical relation of the votes, according three votes to the "Bohemian 
nation " and reducing to one the total vote of the other three nations . The 
university Jost its international character when the non-Bohemian nations 
seceded, with both students and teachers moving abroad. 

There was still one other factor: The issues of church reform , which went 
beyond the resolution of the papal schism. Bohemian students returning from 
England's Oxford University brought back both the books and the ideas of John 
Wycliff. These idea s were viewed by the church authorities as heretical but 
appealed to most of the Czechs, including Jan Hus Qohn Huss), a fiery preacher 
who had been appointed in 1402 to preach , in Czech , at the Bethlehem chapel 
of Prague. Having been assured of his personal safety, in the fall of 1414 Hus 
agreed to attend the council of Constance and to defend his views. He failed to 
convin ce the prelates and was burned at the stake on 6 July 1415. To make 
matters worse, a year later another popular Czech preacher and university 
colleague of Hus, Jeronym Qerome) of Prague, encountered the same fate. 
These deve lopments gave rise to the Hussit e movement and the ensuing Hussite . 
wars, ending in the defeat of the radical "Taborites" by the mod erate wing of 
the Czech reform movement in 1434. 

The University suffered, losing thr ee faculties (theology, law , and medicine). 
Only the arts faculty remained, in the hands of the "Calixtine" reformists. The 
term refers to the serving of wine to the communicants at mass. 
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A major change occured in the status of count wh . 
became part of the multinational Austrian mona?'ch :n Bohemia ~~d M~ravia 
academy" encountered stiff competition with the y m 1_526. The Carolmean 
college of St. Kliment d d . . . eStablishment of the Jesuit 

, upgra e to a university m 16l6 
The 1618 unsuccessful revolt of the Prot .. 

Catholic Habsburgs affected Charles U . estant Bohemian Estates against the 
was not only beheaded in June of l~~e:1ty ~:verely. Its rector , Jan Jes senius, 
Charles university and the Jesuit univers1·ty Cut. ~s to~gue was cut out. In 1654 
. . ex1stmg smce 1616) w b' 
mto "Umversitas Carolo-Ferdinandea" t , ere com med . , o operate as a state run · t· . . 
which the superintendent served as the , .- ms 1tut1on m 
appropriated the r· ht f . emperors representative. The emperor 

faculty of theolog/tde;e~~:;ir:~:~s;;~~f t~e fa_culties, e~c~pt for the 
management of the univer sity propert· u~1vers1ty was el!mmated, and 

d
. . ies was trans1erred to the ro l h b 

Tra 1t10nal Latin was replaced in 1783 b . ya c am er. 
reforms instituted by Josef II In 1791 J f DybGerman m the framework of 

· ose o rovsky' a not d !' · · 
presence of the emperor Leopold II at i . ' e mgu1st, m the 
Society of the Sciences advoca~ed aeest1vl: meefting of the Royal Bohemian 

' qua ity o German and c h · 
governmental proceedings in the Czech 1 d H . zec m 
constitute the largest part of the populatio~no/~he: not~d that t~e Slavic people 
are most interested in the pro sperity of the E . ustnan emp1re and therefore 

I h
. . mp1re. 

n t is sp1rit, in 1793 a chair for C h 

~~:a~~:~r~~na\~~e l~~v;;~z;:~:ti:::s::~~ P;;~g:eac~::~ie 1;~::a~:l~e~~; 
downs. On 15 March 1848 th d political freedom had its ups and 
central university building thee Kstu el~ts, gathered in the "aula magna " of the 

, aro mum sent to the .. 
requesting equal standing of Czech and G ' . . go~ernment a petition 
the school of technology a part of th _erm~n m umvers1ty teaching, making 
societies. Several radical stud ents aide tm~ e~s1ty, and_ freely organizing student 
spent in harsh jails. p or t e1r enthusiasm for freedo m by years 

A law, promulgated in Vienna on 28 F b 
separation of the Carola F ct· d e ruary 1882 pro vided for the - er man ea Univers·ty · . . . 
German and Czech as th 1 f . . 1 mto two mst1tut1ons, with 

In 1890 h f' e anguage o mstru ction, respectively . 
s t e lfSt women student b . 

At the czech universi s egan to appear m Prague 's academic halls 
of philosophy in 189i' ~~me~ we! ~e accepte~ ~s r~gular students at the faculfy 

F ll . , a e iacu ties of med1cme m 1900 
0 owmg the end of the First World W; · 

of the ancient Charles Unive rsi w _ar, on 19 February 1920 by law the title 
not until 26 November 1934 t:t t~: a~~1gn~d t~ th: ~zech unive rsity but it was 
were handed over by the German U . ist~ncal ms1gma of Universitas Carolina 
University. mvers1ty of Prague to the renewed Charles 

On 17 November 1939 all Cze h h I . 
the Nazi occupiers, student leade~s :eroo s of higher learning were closed by 
dragged off to the co t . e shot, and many others students were 
G -- ncen ration camp m Sachsenha 

erman univer sity was abolished and the C h . ~~en . In May 1945 the 
zec umvers1t1es were reopened but 
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freedom was short-lived. The period from February 1948 to Novemb~r 1989 w_as 
marked by the heavy hand of the Communist regime. It was the police brutality 
of mid-November that sparked the anti-Communist "velvet" revolution. 

Charles University regained its autonomy embodied in the all-university 
academic senate and the academic senates of the individual faculties. The 
academic functionaries are elected by the faculties, not nominated by the 
Ministry of Education. Three theological faculties (catholic, hussite, and 
evangelical) were incorporated into the university structure. 

The university reestablished intensive contacts with the world. 

4. Psychological ideas of Czech thinkers associated with Charles University 

The first "psychological ideas", formulated on the Czech soil by a probable 
alumnus of the university of Prague, in Czech, in the second half of the 14th 
century, were contained in the "talks" (feci besedni) addressed by Tomas Stitny 
to his children and concerned with moral education. 

The theme of "sins and sinners" was treated at length by Jan Hus (John Huss) 
in his sermons delivered in 1410 and 1411 at the Bethlehem chapel of Prague, 
dedicated to preaching in Czech. Extracts of the sermons selected for the 
present volume deal with hypocrisy, envy, calumny, gluttony, and immorality, 
ending with a behaviorally rich account of the chain describing the sequence of 
events leading from a lustful look to eternal damnation. 

Pavel Stcinsky's volume on "The Czech State" was written in Latin and 
published in 1643 in Leyden, in Holland, where the author found refuge from 
the religious persecution raging in his country. The most relevant part of the 
book deals with the virtues and vices of the Czechs. 

Frantisek Josef Kinsky, a Bohemian patriot and a member of a Bohemian 
noble family tracing its history to the 12th century, wrote in German a vol~me 
published, anonymously, in the year 1773 and entitled 
"A Bohemian's Memorandum on an Important Subject". The subject was 
important, indeed: The teaching of children. . . . 

In 1818, in German, Jan Evangelista Purkyne (John E. PurkmJe), the first 
modern Czech psychologist, wrote an outstanding doctoral dissertation on 
vision. In his "Multilingual Austria", published in Czech as well as in German in 
1867, Purkyne seeks peace and brotherhood by preaching a wide mastery of 
the main languages of the Austro-Hungarian empire. 

Gustav Adolf Lindner's thoughts on "morally inspired society" constitute the 
closing chapt er of his "Ideas on Social Psychology as a Foundation of the Social 
Sciences" published, in German, in 1871. The term "ideas" resonates with the 
title of the present volume. 

Psychological articles and book chapters written between 1880 and 1900 by 
Thomas Garrigue Masaryk, professor of philosophy at the Czech university of 
Prague, were published elsewhere (Brozek and Hoskov ec, 1995). Here we 
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include his autobiographical thoughts on "childhood and education" recorded 
in a volume of conversations with Karel Capek; a chapter on "suicidism" taken 
from Masaryk 's book on "Modern Man and Religion", first published in the 
form of articles :Vritten for the journal "New Times" (Nova doba) in the years 
1896-1898; and his analysis of the "Faults of the Czech character" , first published 
in 1895 in "The Czech Problem ". 

It may appear strange that the chapter on "Nation " came from the pen of the 
physiologist Frantisek Mares. It appeared in 1922 in a volume entitled "Truth in 
Feeling". 

Frantisek Krejci is concerned with morality and its roots , biological and 
societal, including religion. 

An essay on "Nationality and its moral significance " was written in 1913 by 
Mihajlo Rostohar, a Slovenian psychologist for whom Bohemia and Moravia 
became the "second home". 

Vilem Forster gives thought to addictions and their social consequences in the 
context of concern with mental disorders. 

In 1914, Edvard Benes, a sociologist , eventually successor to T. G. Masaryk as 
president of Czechoslovakia, wrote and informed in a thoughtful paper on 
"Psychology of political parties ". 

Josef Stave! examined factors affecting the adolescent 's attitude to 
occupational work , a topic relevant to vocational guidance. _ 

In a volume on the science of human work, published in 1948, Jan Dolezal 
notes that through his activity man modifies the external environmen t and thus 
affects the conditions of human life, but also creates cultural values, including 
morality. 

In an essay, written 1969, for the Forum of Foreign Students , Frantisek Hyhlfk 
considered the nature of the Czech character. 

Vladimir Tardy-examines the interaction between an individual's personality 
and the social situation. 

The issue of basic psychological needs of a child is examined by Josef 
Langmeier. 

Zdenek Matejcek asks the intriguing que stion: Why do people wish to hav e 
children? 

Mil~s Machac and Helena Machacova explore the effective handling of stress, 
especially from the point of view of individual mental hygiene. 

Jifi Mrkvicka turns to the Socratic precept "Know yours elf" as a basis for life
long selfrealization. 

5. Authors not included 

This category covers two kinds of individuals: 
a) Important thinkers of Czech nationality who were neither students nor 

teachers at the university but contributed psychological ideas of world-wide 
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significance. Most important of these is John Amos Comenius, author · of Orbis 
pictus (World in pictures), Infants School, and many others, a genius of early 
psychological thought in the field of child psychology. The work and thought 
of Comenius influenced a large number of Czech educators, philosophers and 
psychologists such as J. V. Novak, Josef Hendrich, Josef Polisensky, Jifina 
Popelova, Jan Patocka, J. B. Kozak, J. B. Capek, Dagmar Capkova , Jan Cap, 
Josef Langmeier and others. 

b) In regard to more recent psychologists, we very regret not to have 
documented the work of such outstanding Czech individuals as F. Cada, V. Pfihoda, 
C. Stejskal, F. Jiranek and others who contributed to the development of 
different areas of professional psychology. 
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Thomas STITNY 
Reci besedni (Conversations) 

Prague, Academia , 1992 
Ed. by M. Nedvedova. Chs. LXIV-LXXII. pp . 141- 160. 

Thomas Stftnji was born cca 1325 in South eastern Bohemia , in the village of Stftne, near the border between Bohemia and Moravia. As a child, between the age of 4 and 9, he enjoyed the table talk of bis fatber and mother about 
religious matters. During adolescence he began to read the Scriptures. 
In tbe early 1350s, at tbe Faculty of Arts of tbe University of Prague, 

established by king Charles JV in 1348, 77Jomas probably studied medieval scholastic and mystical literature. To care for his land , he returned for a time to Stitne hut kept contacts with tbe tbinkers and preachers of Prague, especially Milfc of Kromerfi, one qf the leaders qf the moderate wing of Czecb religious 
reformers of the time. 

ln tbe 1360s Stftnji was engaged in translating a variety of Christian writings 
from Latin to Czech. In the early 13 70s be wrote the first version of bis 
"Conversatil;ms", originally intended/or his own children but rewritten 

around 1390 for a broader audience. He died about 1406 . 
The aim of the "Conversations " was to assist the readers to lead a good 

Christian life. In tbe introduction (p. 15) the autbor writes: "Recollecting how in my youth I enjoyed hearing abou t Christianity from my father and mother, I wrote th is book so that the children ask the questions and the father answe 1'"S them. " And be adds: "Arrogant and stupid people who hate what they can not unde rstand , bitterly complain that J am writing in Czech. But who knows 
Jm· whom it will be useful and entertaining? " 

Psycbological ideas are scattered throughout the book and some of them will be noted in this in troduction. We bave translated the closing cbapte 1'"S, dealing with the seven cardinal sins and particularly relevant because of the attention 
given to behav ior. In a loose sense, we may view Stitny as the fi1'"St Czech 

applied psychologist , writing on religious and ethical issues. 
In Stitnji's view, man 's stntcture and function documents God's wisdom 

(Ch. X, p . 36). Man is standing uprigbt and does not/ace the ground . To 
Stitnji this suggests that man 's mind should also be turned upward, toward 
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the heavens. Man's bead is the highest part of the body, with eyes to see into 
the distance and the ears to bear. The senses report to man's reason . 

In Ch. XI (p. 37) Stitny differentiates/our movements: Spatial displacement, 
growth and shrinkage, animal drives, and alterations of man 's mind. Animals 

can see, bear, smell, taste, and have a sense of touch. They also remember . 
The fourth form of motion involves reason. Reason controls our actions, 
the will, and our thinking. With a shade of scorn, Stitny remarks that 

philosophers are apt to engage in long speeches about these matters but he will 
only touch upon them in order to praise God's works and wisdom. 

Returning to the topic of motion , Stitny notes that our will, invisible and 
inco,poreal , directs us to where we are to go or not to go. The action 

of the heart, circulation of the blood, breathing but also man's wakefulness 
and sleep are not controlled by the will. 

Ch. XII deals with qualities. The perception of sensory qualities is mediated 
by the special senses but there are also spiritual qualities, such as goodness 

or generosity, mediated by the soul. 
In Ch. XVI (p. 53) Stitny differentiates two psychological processes: cognition 
and emotion. We can learn things we did know or understand them better, 

and we can be happy or sad. 
In Ch. XVIII the author comes back to cognition. The content of our mind 

varies over time, since our mind can not contain everything at a given 
moment. We can think of different things , of different characteristics of a given 
thing , location ( near and distant), and can shift our thoughts from the present 

into the future. 
Stitny 's ideas about the three powers or features of the human soul 

are described in Ch. XX, in the hope of making more comprehensible 
the theological concept of Holy Trinity. The author identifies them as "mind" 
(mys!), the cognitive faculty of "reason" (rozum), and the emotional aspect 

referred to as "love" (milost, in Latin "charitas"). These are viewed as 
analogous to God the Father, God the Son, and God the Holy Spirit. 

While noting some similarity between the two sets of concepts , Stitny does not 
fail to stress that the dissimilarity is much greater: God is eternal, while human 

souls are created; God is changeless, human souls are subjects to change. 
Furthermore , the three aspects of the human soul may be differentiated but 

they do not represent separate parts of the soul. 
In Czech literature two early publications deal extensively with the thought 

of Stitny (Hanus, 1952, Durdik 1879; see also Hanus, 1868). 

REFERENCES 

DURD!K, J. (1879): T6ma ze Stftneho, praotec filosofie ceske (Thomas of Stftne, founder of Czech 
philosophy). Prague, J. Otto. 
HANUS, I. J. (1852) : Rozbor filosofie Tomase ze Stftneho (Analysis of the philosophy of Thomas of 
Stitne). Prague , F. R. Rivnac. 
HANUS, I. J. (1868): Quellenkunde und Bibl iographie der bohmisch - sloveni schen 
Literaturgesc hic hte vomJahre 1348-1868. Prag, Verlag der K. bi:ihm. Gesellschaft der Wissenschaften. 

22 

Ch. LXIV: 

Children: "Father, tell us how the seven cardinal sins may affect behavior and 
cause distress, so that we shall know how to deal with them. " 

Father: "In order to avoid them , note that pride is the beginning of evil. It 
banished angels from heaven, expelled man from the paradise, interferes with 
man's salvation, and robs him of spiritual gifts. This happens to those who wear 
showy clothes as well as the drab cowls of the monks or veils of the nuns as 
well as unstarched kerchiefs of the common folk." 

Misguided pride will tell your heart: "You are of a nobler parentage , are richer, 
have a greater number of influential friends, are stronger or wiser , better 
looking, more devoted to spiritual values, fast more, and are more able. " Pride 
may whisper to your heart still other things that will thrill you, whether you are 
an ecclesiastic or a layman. 

Pride has infected those who say: "We are titled persons but he stokes the 
furnace. We are members of a monastic order while he is a heretic. " 

A god-fearing layman surpasses a monk who does not strictly observe 
monastic rules. 

Ch.LXY. 

The children asked: "Can humility effectively oppose pride?" 
The father answered: "Humility will say, do not permit pride to make you feel 

s_up~rior. Remember that you are made of earth. You are born of a woman, your 
hfetm~e is short and troublesome. If you possess more than the others do, you 
owe it to God. To whom God gives more, of him He asks more. There is 
nothing you own that is not a gift of God. Furthermore, do not think that you 
alone are receiving such gifts from God or that you manag e these gifts better 
than oth ers do. Remember that one does not know if he deserves God's love 
or hatred. Oh, how many men failed who began well! Did not more than one 
ship perish that was load ed with goods and not far from the shore?" 

Consequently, this is my counsel: "Do not show disrespect of others and do 
not be unduly_ proud of what you possess! And , since on account of their prid e 
angels were eiected from heaven , how do you think that you with your pride 
can reach those heights?" 
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Ch. I.XVI. 
Children: "Tell us about the sins against humility and against the virtues that 

have their roots in humility , so that we und erstand ." 
Father: "Pride gives rise to envy . A proud person is concerned that som~body 

might be his equal or even excell him. He readily beco mes angry, d1ssat1sfie? , 
and gloomy. Seeking solace, he becomes greed y and gluttonou s, and exc~ss m 
eating leads to illicit sex, since each sin has its companions. Thu s pnd e 1s 
accompanied by self-aggrand izement , bani shing the fear of God from the heart 
of humbl e folk ; by pret ense , which de stroys genuine spirituality and by 
disrespect for our elders, which weakens obed ience. " 

Vainglory urges us: "Show your pride in clothes , food , in the numb er of 
peopl e whom you emp loy. Show off your good deeds, your nobleness '. your 
goodness, and peopl e will like you and sing praises to you. One will tell 
anoth er about you - and what is better than a good word?" But the fea r of God 
count ers: "I do not deny that some occup ations requir e good clothes, food, and 
servants. But, since man is inclined to be proud , we have to be carefu l not to 
show off." 

Qu ee n Esther, wh o wore a crown and costly robes , said in her prayers : 
"O God, you know that I hate manifestations of pride , even though I have to 
wear a crown in public. I hate it all as clothes of a prostitute, and I do not wear 
it when I am alone in my room ." 

The Kingdom of heaven can be reached only by workin g hard, not by staying 
in bed. But whatever you do , do so not in order to have glories sung to you 
that will pass away but to receive God's praise which is o f eternal value. 

The boa stful king Ahaspher has pas sed awa y, and so did king Alexander. Both 
desir ed to be famous! But wha t did they achieve? Their nam es are still 
remembered, but some do so recalling their foolishness and nobody glorifies 
their vanity. If people praise somebo dy but he is unworthy in God 's eye , 
nobody will be able to defend him on judgment day. 

Pretens e, aiding pride , will te ll you: "Even if you do not think much of the 
clergy, act as pious men do. Who can see into your hea rt?" But the spirit of 
genuine devotio n objects: "If you are not a good person , t~ to bec ome one! If 
you only pretend to be good, you will be judged har shly, smce you know what 
is good but do evil." Of peo ple who only pret end to be good, Christ said that 
they come as wolv es in sheep's clothing . 

Disrespect of elders goes along with pride and insinuates: Why should you 
obey your father, oth er peo ple who are olde r than you, or the clergy? It has no 
sens e. You know many th ings better than th ey do . You know 
God 's commandments but you may disregard them . Obedience objects: "It is 
necessary to ob ey God 's commandments, such as honor your father and 
mother" . 
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Ch. I.XVII. 

Children: "Now tell us something abo ut envy , the second cardina l sin and the related sins." 
Father: Envy is acco mpanied by hatred and false accusations . Envy will say: 

"How unfortun ate that he is doing so well. May his good luck fail him!" 
If we loved our neigh bo r, as God orders us to do , there would be no 

bitterness in our heart, and we would rejoice in the success of our fellow men and prais e God. 
Hating your neighbo r is the op po site of loving him , whethe r the roo ts of the 

hate lie in envy or in anger. Hate says: "What a burden and nu isanc e is my 
neighbor! May he get lost! He beh aves as if he alon e was God 's child." 

Peop le who truly love their ne ighbor do so not only for what is goo d in him 
but even when he says bad things about them, laughs at them, and irritates 
them as much as he can. Christ, as he was on the cross , prayed for those who crucified him. 

Secret calumny adds to envy, but a man of noble heart says: ''To love truth 
and point out free ly and in private somebo dy 's wrongd oing is on e thing . To sprea d calum ny in secret is quite anothe r thing ." 

Should the guilty person not listen to you , invite someone who might make 
the guilty person feel shame. Onl y if he does not respond, inform the church. 

Ch. LXVIII. 

Children: "And what about anger?" 
Father: Anger is the third cardinal sin. It destroys peace of mind, saying: "How 

can you tolerate unpl easant people? Unless you offer resistance, they will bother 
you even more! " But pea ce of mind counter s: "Remember wh at our Savior 
suffered on our behalf and that he gave us an example to follow . He suffered 
the woes of this world, yes , they called him bad names, comp lained that he ea ts 
meat and drinks wine, is a friend of sinners and com mon folk, corrupts the multitudes and is po ssessed by the devil. 

He was betrayed by one of his own pe op le, suffered blows to the face, was 
spa t upon , made fun of, and suffered a painful and ugly death , in com pan y of 
two rob bers. And we are anger ed by a single word! 
. So, do not let anger get hold of you. If you canno t repre ss it, at least reduce 
it, fearing the judgment day. When St. Paul asked whether we should forgive 
and offense seven times, Christ respon ded : "Seventy times and seven !" 

":11ger readily gives rise to shouting: "Why try to talk nicely to a stup id fool? 
It ts bette r to shou t at him as at an animal that lacks understanding! " However , 
St. Paul instructs us: "Do not speak harshly to an old man bu t treat him as you 
would treat your own father. Behave tow ard the younge r ones as you woul d 
toward your brothers and treat old women as you would trea t your own mother. " 
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Ch. LXIX . 
Children: "What is the fourth cardinal slin?f" sefu l work as if work would . . t' g peop e rom u , Father: "It is laziness, preven m " o such oo d things as you can. Do b · · ·ous " Indu striousn ess comments: D g . d,, e tnJUfl . . e tomorrow your life may en . not say, I shall do it tomo ~ ow,_ smc wed b a desire to move elsewhere , Laziness leads to dissatisfacuon , folio! h y ould not have to work hard. since lazy people think that in anothe_r ~ ~c~; t~:i~ place of work . At times they rush out to change t~eir _Jo h ld has its probl ems. Watch out f rth "E erythm g m t e wor Steadiness comes o : v . ct· d of what yo u had. " Steadine ss not to run into greater troub les, havmg ispo~e 

is a good thing. Unsteadiness causes much gnef. 

Ch. LXX. l d · " th' b t greed and re ate sms. Children: "Tell us some mg a ou . h t they do not have. It is a source Fathe r : Gree d drives people t~ seek ing w a At times it threatens us with of great distress and uses devious argu;ents. n' Others do not know how overty. At times greed urges us: Get w at you ca . p th h bu t you do' to put to use wha t ey ave .· t ed "It is good to own property. Disregard of wo rld ly goods argues aga1_n~ gre ,; . ct· •ct· ods as God's admm1strator. h Give alms, 1v1 mg go d 1 h"is possess ions more than e . 1 th' A gree y man oves Greed 1s an ug. Y mg. h G d And if gree d is injurious to lay d d tru ts it more than e trusts o . loves Go ' an s the cler inhibit such wishe s! people , how much more shou ld ;Y d tell us· "Hold back and steal so Thievery and deceit are close to ~rete 'eas~' 1,·es m;y have their root in greed f · ds and acqua m anc • . that you can treat nen d I f -1 And when somebod y 1s . 1· se a great ea o ev1 . but also in boasting. ies cau .
11 

b ll' the truth? It wo uld be better caught lying, who knows whe n he w1 e te mg . 
if he were dumb. d· M accumulates things and does not know for In general, I say abo ut gree . an. 
whom. On ly his deeds will follow hlffi. 

Ch. LXXI - . . ct· 1 • d what follows from 1t. About the sixth car ma sm an . . e cons umptio n and enjoyment Father· Gluttony is the sin, that is, an excess1v l . . f d but for the sake of p easu re. of food and drink , not or need ople so that they would eat and drink? Glutto ny insists: "Did not ,~o c:~~e~~io n counte rs: "Man must eat and drink Eat and drink and be merry. Bt~t G d h ks for it But God insists that man in orde r to retain health and give o t an . 
be moderate. " b ill Sodom a that ugly city, perished as We have see n h_ow dr~nk ardsd de~o;.:g We should approac h food and drink a resu lt of excess ive eatmg an rm 1 

· 
as we approach medicaments. 
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Gaiety associated with eating and drinking claims tha t people make themselves mutua lly happy. Sadness of the sp irit, for which relief had been promised, retorts: "Wherefrom did the happi ness come? Did yo u overcome the devil? Did you forget about the torments of hell?" 
It is unwise , being chained down in a dark prison and not knowing if we shall be able to leave it, to be mer ry as a result of excessive eating and drinking. Such a foolish gaiety is usually associate d with a great dea l of talking: "There is no harm in loud entertainment, if it does not harm anybody. " Modesty in speec h retorts: "Too much talking is likely to lead to sin. Frequently the talking starts well but, if there is no moderation, it may easily end poorly." 

Ch. LXXII. 

On the seventh cardin al sin and its companions. 
Fathe r: This sin is illicit sex, the ugliest form of bodily filth. It says: "Did not God crea te man and woman? How can cohabitation be a sin?" It is to be understood that pro vision for inter cours e , without sin, has bee n made in marriage. However, who wishes to receive a special reward in heaven, must refrain from it. On the othe r hand, if someone does not lead a clean life and behaves in immoral ways, he will experienc e the painful torme nts of hell . If someone, hearing the seductiv e voice of bod ily desires, thinks that to sin in the heart is of little concern, he errs. Not for nothing did Christ say: "Who looks at a woman with a lustful eye, has committed adu ltery. " 

Man readily become s fond of things of this worl d , saying: "What can be more beautiful than what we see around us? What a miraculous sky envelopes the earth! How delightful is the sunlight! How interesting are the changes of the moon! How numer ous are the stars and how full of wonder is their course !" But the love of heavenly abode points out: "There is no life without troubles, and death will make an end to all that man has loved in this world. All of his bodily pleasures will cease. On the other hand, those who did not succumb to worldly pleasures will enjoy peace everlasting. Happ ily will they move from hazardous life to security, from labor to peace, from sorrow to happiness ." It will be a joy on judgment day to stand on the right-hand of God wh ile those who had laugh ed at the servants of God will realize their foolishness. How full of joy will be all who have loved God! 
The devil has tricks by which he pulls good people away from virtues and leads them into sin . When he is able to begu ile a good man , the devil is happy as if something particu larly delig htful has happened. He is not enticed by bad persons, since they are his daily bread. Thus, be it at some cost, a good pe rson must wisely rep ell the seductions of the evil spirit . 
Woe to all hypocr ites and enemies of truth. At the end, truth will prevail! Therefore , bless ed be those who suffer persec ution for the sake of truth . They will find peac e and the solace of eternal joy in honor and pra ise. So help us, oh Lord! Amen. 
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Jan Hus (John HUSS) 
Htfchy a hrfsnici (Sins and sinners) , 
Extracts from sermons (14 10-14 11) 

··Bethlehem messages·· (Betlemska poselsrvi, Vol. II. Prague, Laichre r. 1947) 

Born in Southwestern Bohemia, of Humbl e parentage. circa 1369, Hus earned 
his B. A . in 1393 . B. D. in 1394, and M. A. in 1396. He was elected Dean of the Faculty of arts in 1401 and Recto,; serving for six months in 1403 and 

for a full y ear in 1409. 
Hus was burnt at the stake, as a heretic, in the city of Constance on 6July 1415. For the date of 23 May 1416, the uni versity records (Monumenta , 1: 103) 

contain , in Latin, an eloquen t testimony to its one-time student and Rector. 
The offi cial english translation foll ows: 

"O matchless man , shining above all by the example of splend id sanctity . 
0 humble man, flashing with the ray of great pie ty, who contemned riches 

and ministered to the poor even to the opening out of his bosom, wbo did not 
reji.tse to bend bis knee at tbe beds of tbe sick, wbo brougbt with tears 

tbe hard ened to repentance, and composed and softened untamed minds 
by his unspeakable sweetness, wbo burned against the vices of all men and 

especially tbe rich and proud clergy. basing bis appeals on tbe old and 
forgotten remedies of the Scriptures as by a new and unheard of motive, conce ived in great love, and wbo following in the steps of the Apostles by bis 
pastoral care revived in clergy and people tbe righteous living of tbe early churcb, wbo by braveness and wisdom in u/terance excelled tbe rest, sbowing in all tbings the works of love, pur efaitb , and unde viating trutb ... that in alt 

tbings he migbt be a master of life without compare. " 
Hus pr otested vigorously against the practices of purcbasingforgiveness of sins. In bis sermon against stealing. ly ing. and deception. delivered on 1 April 1411 in the Bethlebem cbapel of Prague established for pr eaching in Czech, Hus instructed his listeners (Flajsbans, 1940, Ill, p. 185) as follows: "Do not deceive you r fellow men! !Even} clergy is deceivin g the common people. /11 particu lcu; the mendicant monks are selling indulgences and pa rtia/ rem issions of sins, 
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extorting from the people such money as neither lords nor robbers could 
squeeze out of them. " 

Much of Hus 's writings consists of sermons and documents. Hus's broad 
concern was with the morality of the behavior of his flock. Valuable 

information about Hus was provided by Schaff (1915) , Spinka (1968) 
and by Ldsek (1995). 
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Hypocrisy (pp. 211-219) 

A hypocrite's actions dissimulate the rottenness that is in his heart . He 
deceives in a variety of ways. First, by the clothes he may wear. Second, by 
what he says. Third, by hiding evil deeds by [ostentatious] fasts and alms, by 
excusing sins, and by other fabrications. A lady may [even] attend an early mass 
in order to see her lover. 

Whatever hypocrites do [in public], they want to make sure that they are 
noticed, when attending a mass, a gathering for prayer, a meeting, or a sermon. 
Hypocrisy involves duplicity. Mass should be served to glorify God. Should 
I serve mass in order to increase the money collected at the service, it would 
be hypocrisy. If someone hides his sins and flatters people to gain their esteem, 
he is a hypocrite. Nothing can be hidden that will not become manifest at 
judgment day. 

How can we avoid hypocrites who appear in sheep skin while inside they are 
rapacious wolves? I can not suggest effective ways to do so, except by warning 
you that extravagant selfadornment and hairstyling is typical of an adulterer. 
When a woman is lactating, she can not deny giving birth to a child. How ever, 
I can not [dependably] identify a hypocrite. Hypocrisy resides in man 's heart, 
and only God knows his secrets. 

Envy (pp. 219-227) 

Envy is the pain we experience when contemplating the merits of our fellow 
men, whether it is their beauty, refined spiri t, riches, abilities, intelligence, 
knowledge, popularity, or soc ial status. The envious person wishes that those 
who posses these advantages be dep rived of them. He does not feel the pain 
of envy when he sleeps but it endures and returns as soon as he awakes. 

Envy is a mortal sin - a sin against the Holy Spirit. Born out of pride, it is 
a tool of the devil. 

Envy leads to other transgression s against the law of God: Hate , slan der, 
unfair criticism, and [rebellious] discontent. 

We find such envy frequently among the craftsmen, especially those working 
in castles. If one of them sees that another worker is favored by the owner of 
the castle , he gets angry and loudl y contends that he himsel f is as good as the 
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other one. Filled with hatred, he maligns his coworker and , if he can, he 
destroys the coworker by telling lies about him and making the owner hate him. 

Calumny (pp. 229-230) 

Calumny refers to false accusations made in the absence of the accused. In 
common Czech speech, the word for slander (vtrhanye) means "tearing apart". 
Thus. a good person may be maliciously accused of being "lewd" or "unjust". 

Philosophers differentiate six forms of slander: 
1. When the faults of our fellow men are publicized maliciously, without first 

pointing them out to the person kindly and without endeavoring to remedy 
them. 

2. Spreading rumors and adding unverified accusations. 
3. Making charges of actions of which the accused person is not guilty. This 

is a widespread behavior these days when many people falsely accuse the 
Czechs of being heretics. 

4. Denying a person 's good deeds, in order not to be compared unfavorably. 
The Czechs are frequently guilty of this: When good things are being said 
about one of them, they are likely to comment: "We know the fellow 
better!" 

5. Diminishing the merit of a person 's actions, as when a person giving alms 
is said not to use his own money or doing so in order to show off, to look 
good. 

6. By turning good into bad, as when Jesus, a true teacher, standing before 
Pilate, was referred to by his accusers as "a seducer". 

Gluttony (pp. 255-266) 

Gluttony is an intemperate desire to eat and drink , not to satisfy the bodily 
needs but for the pleasure of it. Moral perfection calls for moderation in both 
regards. Excessive intak e of food and [alcoholic] beverages destroys the strength 
of the body and mind. It dims the spirit. 

Thin people live longer than obese individuals. Excessive drinking leads to 
a great deal of evil. 

Five categories of people, in particular , should avoid inebriation : The clergy, 
those that govern , old people, women, and students. 

As regards clergy, the matter is self-evident: They must be rational and show 
th~ people .the right way of life. The governors must be able to tell good from 
evil ~nd reiect the latter. Old people's minds are weaker and they get drunk 
read1l~. Drunken women readily engage in immoral activities; they are 
repulsive. The Romans prohibited women to drink wine and kept them sober. 
~m~l~y, the st~d ents: Man's reason need s to be cultivated continuously. When 
mdiv1duals dnnk to excess, their reasoning ability is weakened. 
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Immorality (pp. 266-271) 
Lust is the illicit desire that leads to misu se of the body organs destined for 

procreation. The sensory basis of lust is the touching of body parts. The 
touching stimulates lust. 

There is a chain of activities by which people are being dragged to hell. 
Remember: A low flame of desire is reinforced by the opportunity to succumb 

to temptation. Unless it is snuffed right at the start, it envelopes the whole mind 
and overwhelms the body. 

The initial, furtive impulse creeps in stealthily, like a thief. This is followed by 
an inkling of a thought which, in its turn, gives rise to desire, associated with 
an experience of delight leading to consent and the execution of the mortal sin 
itself. Repeated acts generate a habit which turns into persistence and, [should 
the activity be blocked], to desperation which is accompanied by justification of 
the sin. Justification may be followed by boasting but ends in damnation. 

Each villain constructs his own chain. 
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M. Paulus STR ANSKY 
Respublica Bojema (The state of Bohemia) 

Lugduni Batavorum : Ex officina Elzev iriana , 1643 . We had access to the later ed ition : 
De respublica Bojema. 

Amsterdam , 1713, chap . IV., pp. 154-157. 

Pavel Stransky was born in 1583 in Zapska Stranka and died in 1657 
in Torun. He studied in Prague where he obtained the degree of Master 

of Arts in 1607. Having refused to conve rt to Catholicism , Stransky , 
as a member of the religious group of Bohemian Brethren , had to leave 

tbe count ,y in 162 7. Following several ye ars of exile in German y 
Stransky settled in Poland 's Torun wbere be became bighscbool professor. 

His De respublica Bojema in addit ion to tbe edition s p ublisbed in 
Leyden , app eared also in Amster dam (1713) and in Frankfurt (1719). 
A German tran slation was prepared by Ign . Cornova (1792 -1803) and 

a Czecb translation by Bobum il Ryb a (1939). 
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pristine purity, our degenerate age impudently defiles, corrupts, weakens, and 
condemns it to eternal oblivion. Many individuals do not view it as a crime or 
shamelessness to include ridiculous expressions into the mother tongue and 
believe that it is graceful and humorous to use barbarisms. In their opinion it is 
unpolished speech and unsophisticated writing if it does not overflow to 
boredom with foreign expressions. 

However , these are side issues. Let us focus on the description of the 
people's customs. 

V. Our nation is both plagued by faults and excells by virtues. 
Historians noted various faults among the Czechs: Savageness, rapacity in 

wars, cruelty, ferocity, impatience, with hunger, thirst, sweat, and squalor in the 
camps, penchant for novelty and fashions in dress and hairstyle. Inebriety is 
mentioned by almost all of them. Some find them boastful and less interested 
in peace than in war. If these faults have flourished during better times, what 
would those historians, not totally unjust, say - if they returned to life - about 
the faults that have become greatly exacerbated in this shameful and dissolute 
age? 

German writers assert that we are restless and quarrel som e by nature , 
betrayers of kings and murderers (which is an impudent insult). Bebelius, 
a malicious reviler, calls us apostates and rebels , and is not ashamed to incite 
the German princes to destroy our nation by a war of extinction. 

On the other hand, Helmond commends the Czechs for their hospitality and 
bravery in military encounters , Dubravius for magnanimity and self-confidence, 
Silvius for living up rigorously to agreements that have been made. Bonfini calls 
us a war-like people while Bilejovius characterizes us as gentle and courteous, 
not giving anybody a reason for feeling offended. 

In no way can we hide the fact that, were the two to revive, our own old 
satirist Nithardus would find among us as much or more to reproach to us as 
Hieronymus Balbus, an Italian jurist and poet, warmly praising Bohemia and its 
nobles, would find to laud. Balbus is right in saying 

The Czechs keep the covenant s. 
They do not refuse a drink. 

He made fun of us in the following verses: 
The brave Czechs share with 

monkeys the following behavior: 
What they see, they imitate, 

rejecting ancient customs. 

VI. If asked what I think, I would say that most striking among the faults and 
virtues of the Czechs is their tendency to admire and follow all that is foreign, 
disliking and spurning what is home-grown. In good and bad times they like to 
have much company. They do not tolerate severe discipline , disliking to obey 
orders. They get over injustices with difficulty. Privately and publicly the y like 
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splendor. When gay, they are tractable , when sad, they are peevis h. When they 
are hungry, they do not sing (as the Germans do) and they do not dance (as 
the French) but are angry. They do not lack ability and good judgment but are 
rather short on diligence. They are a little slow both in starting and in stopping 
quarrels. In fighting they appear at first somewhat awkward but they prove to 
be skillful and fearless. 

As regards other nations , among the non-Slavic people s, the Czechs are mo re 
friendly toward the Frenchmen, the Englishmen , the Italians , and the 
Hungarians than to the others. They view the Poles , belonging to the same 
language family as the Czechs, as their brothers. 
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Ch. Iv. On the inhabitants of Bohemia and their conduct 

I. In relating the history of the Czechs or of other nations, ancient and 
contemporary, due to its complexity and differences in the views of the 
historians, if not impossible it is surely severely taxing our ability not to get 
involved in probl ems and not to err. We wished to present it correctly. Thus , 
partly following other historians, partly our own judgment, we shall deal first 
with the predecessors and then with the people who to this day inhabit 
Bohemia's lands. 

Among the inhabitants of this land, mentioned by more noted writers, we 
could find none more ancient than those who are said to have given it the 
name. They were called Boi, Galls by language and nationality. They lived to 
the South of the Alps, in what was called the Celtic Gallia, betw een Padua and 
Trebia. Having been defeated by Julius Caesar's Roman troups, they left these 
parts and began to cultivate the fields enclosed by the Hercynian forests. 

Subsequently, spurred by Marobud, the Quads or Squads and the Marcomans, 
a Suevic people called also Moravians, have come in. They had made the life 
of the Boi miserable through repeated invasions and did not leave them in 
peace to cultivate their land. The Boi yielded to the violence of the Marcomans 
and, having left Bohemia, settled in Noricum , by the Danube river. Instead of 
Boi they came to be called Boioari. 

II. Having occupied Noricum, Marobud either subdued by arms or acquired 
by legal means all the neighboring areas. During the rule of Marobud and of his 
successors, the Marcomans enjoyed the friendship of the Romans , being aided 
by them both militarily and , more frequently, financially. 

When Marobud's kin died out, the foreigners who came to pow er offended 
the Roman Empire. The Roman s took up arms against them and in the course 
of numerous and bloody encounters substantially reduced the numbers of the 
Marcomans and forced them back to their original borders. 

Frightened by the paucity of their nu mbe rs and afraid of being dominated by 
the Romans, the Marcomans invited into their country some of the Vinds, called 
also Vandals, to join them. Having left the area of Sarmatia's Sea of Maeotis 
[Azov], in search of new places of abode, the Vinds were wandering in the 
ne ighborhood of the rive r Vistula. 
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When the Vinds still living in the Vistula area and near the Baltic sea decid ed 
to depart for Panonia , they were joined by many people inhabiting the 
Marcoman lands, especially those living on either bank of the rivers Albis [Label 
and Odra. Thus depopulated and without anybody to cultivate the land, 
Bohemia provided a home for wild animals rather than for men. 

III. All [historians) agree that the people who settled this nearly empty land 
are the same people who now inhabit it. They are of Slavic nationality and 
language: Slavs, not "Sclavi" [Slaves), as some malicious authors contemptuously 
call them. There is no general consensus regarding the corner of the earth from 
which they came. Some say that they arrived from Croatia , others, from Russia, 
a country beyond the Carpathian mountains. 

Under the leadership of Czech and his brother Lech they first came to 
Moravia, with a substantial number of noblemen and of ordinary folk. Having 
found out that [the neighboring] Bohemia was thinly populated by the Vinds, to 
whom they were related by language, they went directly there. They put down 
their household gods at a place at which Vltava [Vultava] joins Labe [Albisl, near 
the mountain Rip, and selected the area as their new homeland. 

In the beginning , a few of the prior inhabitants, frightened by the new arrivals 
and hiding here and there in their huts , sought refuge in the caves with which 
they were familiar. However, when they learned from the language and culture 
that the visitors belonged to the same group of people as they did, the two sides 
greeted each other and the natives honored the guests with gifts of milk , cheese 
and meat , and when tii.e new arrivals wished to explore the region , they offered 
to serve as guid es. 

Thanks to daily conversations, close aquaintance and friendship, the two 
groups fused into a single nation, as was common in Slavic countries. They 
accepted the rule of their leader Czech, a rule mor e like that of a father than of 
a master, and accepted the name "Czech" as the name of the nation . 

IV. The name of the people endures. While in German the y are called 
"Boehmen" , and Boemi, Bohemi or Bojemi in Latin, they themselves prefer to 
be called "Czechs". This name is used also by Hungarians and modern Greeks. 
When the Czechs call themselves, in Latin, "Bohemi" or "Bojemi", the y refer not 
to the ancient "Boi" who once inhabited that region . 

[Translator 's note : The term "Bohemus " refers to the inhabitans of "Bohemia", 
retained as the name of the country while the nationality of its inhabitants was 
changing]. 

The language of the Czech is similar to that of the language of the Russians , 
Poles, Croatians and of other Slavic nations. It is elegant, rich , pleasant and lofty, 
and appropriate for the prese ntation of any subject matter. Our forefathers 
successfully strove to embellish, polish, enlarge it, and hand it over to posterity. 
They eve n instituted laws in order to assure that it not be neg lected . 

While our ancestors endeavored to refine the languag e and maintain it in its 
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Fr . J. Kinsky 
Erinnerung auf einen wichtigen Gegenstand 

von einem Boehmen 
(On teaching In: A Bohemian's Memorandum 

on an important subject) 
Prag , \X1olfgang Gerle, 1773, pp . 117-136. 

Francis Josef Kinsky was born in Prague on 6 December 1739 and died 
in Vienna on 9June 1805. Kinsky belongs to an ancient Bohemian noble 
family. Its original name was "Vchynsky ": Their holdings were Vchynice 

and Tetovo, in the North of Bohem ia, near the City of Litomer ice 
(Leitmeritz). Having finished the Theresian Knights Academ y in Vienna, 
Kinsky studied at the university qf Prague, called Carolo-Ferdinandea at 
that time . His jtrst job was that of a councilman for the Bohemian court 

of appeals. It was followed by a military career which culminated in 1779 
in the p osition of a director of an influential educational institution , 

the War Academy qf tbe Austria n emp ire. In 1770 he played an impottant 
role in the foundation of tbe Private Learned Society, later renamed the 

Royal Bohemian Academy of Sciences. At Kinsky 's recommendation , 
the holdings of tbe Prague Jesuit libraries were combined with 

the Carolinean library. In addition, he contributed to the univer sity library 
an extensive collection of books held by the Kinsky family . The publication 
from which our excerpt is taken was followed by volumes "On educators " 
0 776) and "Universal principles of education in general and of military 

education in particular " (1786). 
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* 71. We shall talk here about instruction in the arts and sciences. 
* 72. It is hard to understand that we begin by teaching children science and 

end by introducing them to the arts. We teach nine-year-olds poetry and 
rhetoric, but it is not before their 14th or 15th year of age that we introduce 
them to drawing or music. There are examples of good drawings or sonatas that 
are the work of nine-year old boys, but no good poem or oration. Why turn 
upside down the sequence that appears natural? 

It is being said: You can not expect from a child more than is appropriate to 
his age. 

• 73. It is a major error to burden a young child's memory with the names of 
historical personages. This is unwise, in part, since history is useful only to the 
extent that we can apply it. However, children lack the required capacity to 
make valid judgments. Secondly, what we learn unnecessarily is not long 
remembered. This explains why children forget from one year to the next what 
they learned during the preceding year. 

We fail to analyze properly the methods of instruction, do not pay atttention 
to the relations between sciences, and begin by teaching complex matters, 
having lightly passed over what is simple. 

Many private tutors want to show off their charges, stressing in their teaching 
sheer memorization, without paying attention to principles. And so the little 
parrots reel off words with no understanding. 

* 74. Before the age of seven the children should not begin the elementary 
school. But should the whole time be wasted by having the children do nothing 
else than break their toys? The available time should be utilized by engaging 
boys in games that make the body stronger, more mobile and skillful, and 
sharpen the senses, especially the eyes. 

Instead of tormenting the little heads with memorizing the names of 
individuals, capital cities or rivers, about which they have only vague ideas , in 
the seventh year one could teach the children to speak two other languages in 
addition to the mother tongue. Why should it be more difficult to learn the 
Czech, German or French terms for "bread" than that London is the capital city 
of England and that it lies on the river Thames? 

Words are conventional signs with which we express our ideas and their 

42 

number is related to the number of our concepts. The language of the 
Hottentots is not as rich as the language of classical Greece, enriched by 
centuries of reflection. Since a seven-year old child can not yet have many 
ideas, his memory will not be overloaded by encouraging him to express each 
idea using three different words. To repeat: It is the same to remember 
England-London-Thames as chleb-Brot-pain. A child that hears such common 
words in the course of the whole day , will automatically learn all three 
languages, without a foreign accent , as a result of repetition, since all of them 
shall become his "mother tongue ". However, we have to watch out that a child 
does not learn a dialect instead of a language. Also, children should not be 
permitted to use babytalk or incorrect expressions. 

Of course it happens at times that children will mix up the different languages 
and transfer the phrases from one language to another. This happens , however, 
as well when we learn a foreign language as adults and should not discourage 
us from educating children multiligually. How much time would be saved later! 

• 75. Children should not acquire an indistinct way of speaking, intelligible 
only to their attendants. In the interest of physical and moral education, the 
sooner they get out of the hands of their nursemaids, the better. 

• 76. A child can learn to read when he is five years old and it would not be 
a miracle if he would learn to write in the course of his seventh year. Without 
going into details, I shall note that, in view of the dire physical consequences , 
children should never be permitted to lean against the desk with their chest. 

* 77. The eighth year of life should be used for perfecting the languages that 
the pupil had already learned. Since a greater number of ideas has accumulated 
in his mind, he needs word s to express them. 

In addition, the pupil needs to learn to think correctly. A good beginning is 
made by helping him to realize the differences between words regarded as 
synonyms, such as coarse, harsh, and unrefined. Then, step by step, we can 
proceed to more subtle differences, as the differences between an idea , thought, 
and belief. This would prepare the pupils for rigorous , logical thinking. 

* 78. In the ninth year I would introduce the classical languages. Why not 
earlier? First, because young er students would have dificulty to comprehend the 
practical uses of Latin or Greek. To learn them thorougly takes at least six years ; 
and, in spite of all the effort, the students would never achieve the competence 
with which they wer e once spoken. Secondly, it is impossible to teach these 
languages effectively before the student masters his mother tongue. 

• 79. I admit that, as a Slav by birth, I inherited the firm conviction that my 
mother tongue is Czech, as the mother tongue of a German is German and the 
mother tongue of a Frenchman is French. Since a different view is being held 
by many, and my ideas regarding education are not widel y shared, I shall not 
argu e wh at should be the mother tongue. 

His own interest requires that a landowner be able to talk directly with his 
tenants. When he has to depend on an interpreter, he may be deceived but he 
may also unknowingly make errors. In the last analysis , it is the 

43 



landowner's duty to know the language of the people who work for him. It is 
only natural that the tenants are more devoted to their master when they can 
talk with him. In some situations this represents by no means a small advantage. 
For soldiers knowledge of the language of the country they serve is not only 
useful but essential. 

• 80. In regard to learning Latin or Greek, the Czech languag e is also helpful. 
As in classical languages, Czech has short and long syllables, and one has to 
pay attention to the stress as well. To a Czech ear , pronouncing a short syllable 
as a long one has a comic effect. Many people with a more refined taste laugh, 
but to me the Czech has a pleasing sound. People who do not speak either 
Czech or German, may voice their opinion as to which of the two tongues they 
find more gentle. In any case, French soldiers who spent some time in Bohemia, 
noted that it was easier to learn Czech than German. Again you may laugh, but 
in my view, the distinct talent of my countrymen for music may have something 
to do with hearing a language that sharpens the sense of hearing for different 
rhythms and tones from childhood. In the mixed, Czech-German villages there 
are fewer musically talented people than in the areas that are purely Czech. 

Greek syntax as well as morphology has similarities with the Czech. This is 
hardly surprising since the ancient Slavs lived close to the Greeks. 

* 81 Speaking Czech facilitates not only learning Latin but also the languages 
derived from Latin. 

The children in Bohemia should learn both Czech and German (and French). 
This would help them to avoid germanisms, bohemisms as well as gallicisms. 
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Jan Evangelista PURK YN E 
(Purkinje) 

Politika lasky 
(Through mastery of languages 

to the politics of love) 
In Aust ria polyglotta (Multdingua l Aust ria) Prague : Edv. Gregr , 1867 . In Opera omnia IX, 

Czech ver sio n, pp. 245-248; German ve rsion , pp. 273-278. 

Purky ne was born on 17 December 1 787 in Libochovice and died 
in Prague on 28 July 1869 . In the years 1812 -1818 Purkyne studied 

at the Medical school of the University qf Prague . He presented 
his outstanding doctoral disse11ation, entitled "Beitrage zur Kenntn iss 

des Sebens in subjectiver Hinsicbt " (Contributions to the Perceptual Aspects 
of Seeing), on 18 November 1818 . Havi ng spent the year s 1823 -1850 at the 

Univers ity of Breslau , Prussian Silesia (todays Wroclaw, in Polan d), 
be returned to Prague on 9 April 1850 as professor of physiology . As Kotek 

and Niklicek (1987, p . 70) tell us, Purkyne 's 80th binbday in 1867 and the 
50th anniversary of his doctorate in 1868 were celebrated nati onwide. 

Much of bis research was of internat ional imponance . 
Purky ne 's Opera omnia were published in Prague in 1919 -1985. 

More about Purkyne see Brozek and Haskovec (1987). 
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In the center of Europe there is a major grouping of nations speaking different 
languages , brought together by a variety of historical events - the Austrian 
empire. It is inhabited by four basic linguistic groups: German , Hungarian, 
Romance, and Slavic. The Slavic group, numerically largest, consists of four 
subgroups: Czecho-Slovak, Polish, Serbo-Croatian and Slovenian, and 
Ukrainian. 

Their importance for the economy of the state is determined, first of all, by 
the number of individuals making up a group. The more numerous the group, 
the greater the number of workers, tax payers, and soldiers it contributes. The 
numbers also affect the political area in which the legislative bodies operate on 
the basis of the majority principle. In round numbers, based on the 1857 census, 
there are 6.1 million Czechs (in Bohemia, Moravia, and Silesia) and Slovaks (in 
Hungary), 2.8 Serbs and Croatians, 1.9 Slovenians, 2.2 Poles, and 2.8 Ukrainians. 
There are 7.9 million Germans and 2.6 million Rumanians. The Jews, 1.0 million 
of them, are scattered throughout the region. Taken together, the Slavs are the 
most numerous. 

In addition to the numbers , the psychological characteristics of the nations 
making up the Austrian empire are of importance - their intelligence , their will 
and emotions, and their moral character. If we wish to get to know the psyche 
of the individual nations , we must study their history. Each nation carries its fate 
in its mind and heart. 

Of course, referring to a nation's history , we can not limit ourselves to the 
history of the ruling family, defensive and offensive wars, and relations with 
other states but must also study their cultural progress and achievements in the 
area of science and the arts, in industry and commerce, and in the religious 
sphere. 

As regards the Czechs, for centuries they had to defend themselves against 
their strong German neighbors. Oth er neighboring states and even the Catholic 
church were hostile to the Czech nation which defended its political freedom 
and the freedom of the human mind until, with its blood all but drained, it fell 
half dead. Only in very recent times, more favorable to human freedom, is it 
waking up and hopes, by the strength of its character and achievements in arts 
and sciences, not by material force, to take its place among other nations. 
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In states cons1stmg of several nationalities, practical necessity leads to the 
introduction of a single language. It may be a foreign tongue or the language 
of one of the nationalities. From the Middle Ages until relatively recently, Latin 
served as such a language, being also the language of the Catholic church. Later, 
French was introduced for purposes of international diplomacy, and serves as 
such to this very day. For administrative purposes, from the time of 
Reformation, in Germany the language of the people came to be used. 

In Hungary, during the rule of Joseph II, Latin was replaced by German until, 
as a result of the rejection of the reforms introduced by Joseph II, Magyar 
became the state language. 

Austria is a multi-language state. The language differences have contributed 
to mutual hostility. Czechs fought with Magyars, Germans fought with Czechs 
and Magyars, Magyars fought with Poles and Rumanians , and recently Croatians 
challenged Magyars. Thus Austria only appeared to be unified and was held 
together solely by the dynasty. In spite of all the effects at centralisation, lack 
of concord and harmony reigned in business and government. The lack of 
mutual understanding was widespread. At the same time, the forced 
introduction of German as a compulsory governmental language was opposed 
by Austria's nationalities, and the differences between the individual parts of the 
state reached such a degree that there was a danger that the whole Austrian 
empire will fall apart. The institution of constitutionalism and regional 
assemblies made the disharmony even more patent. In the assembly of Bohemia 
two nationalities , Czech and German, take part . They do not understand and do 
not want to understand each other. On the other hand, the hungarian assembly 
is dominated by the Magyars, unconcerned if they are unders tood by the 
Slovaks, Serbs, Germans , and Rumanians. In the assembly of Galicia is needless 
ill will between Poles und Ukrainians. The situation is similar in some of the 
other assemblies. 

In its treatmens of nationalities the government of the Austrian empire carries 
on brutal germanization, and the same is true of the army. Only the emperor is 
an exception, having learnt the language of some of the nationalities. This is 
very laudable and should be generally followed by all the state organs. 

Having recently given up claim to Northern Italy and having freed itself from 
involvement in the affairs of Germany, Austria has now the opportunity to unify 
its nations in the spirit of tolerance, justice, and love. 

Concretely, I solemnly propose the introduction , by law , of the main language 
spoken in the Austrian empire, in all the highschools. The government should 
encourage educated adults to learn such additional languages that may be 
useful to them in their daily life. 

The most powerful means of fostering cordial relations between nations is to 
have them know, honor and love each other. The crucial step involves learning 
languages. French has long been accepted by the higher society as a means of 
mutual understanding and amusement. Currently, international negotiations in 
Europ e are being carried on in French and the French language is being taught 
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as a compulsory subject in institutions of higher education. English, Italian, and 
German also spread out throughout the educated world, in part because of their 
cultural significance and in part due to the needs of commerce. Other 
languages, including the Slavic languages, are less widely known since the 
culture of the nations that speak them is too young. However, such languages 
as Czech, Magyar, Rumanian or Serbo-Croatian, have their special significance 
for the rapprochement of the nations constituting the Austrian empire. In this 
case the politics of love command us to serve the cause of rapprochement in 
all the ways that are available to us. To learn some of these languages is one of 
the ways. 

This may be done accidentally or purposefully , by committed individuals. 
Thus ordinary soldiers, transferred during their army service out of their native 
land to another part of the empire, readily learn the language of the country to 
which they are moved. This is less likely to happen in the case of officers, who 
are more likely to communicate in broken German and have little to do with 
common folks. 

Similar bonds, not without some effort, were formed by the lower echelons 
of state employees who were apt to move from one place of abode to another, 
through the whole of the Austrian empire. In particular, the Czechs belonged to 
this category and learned well the local languages, whether out of necessity or 
out of personal interest. 

Commerce also demands at times that individuals learn other languages, and 
the churches endeavor to communicate with the people in a tongue that is 
understandable. However, all of these efforts would not be sufficient to bring 
about psychological rapprochement of the nations of Austria. This calls for 
decisions to be made at the highest level. Concretely, the imperial government 
should suggest to the assemblies of the individual lands that they take steps to 
introduce compulsory teaching of the main languages spoken throughout the 
Austrian empire, and this should be done without delay. 

Special commissions should be established in the individual lands which 
would assume responsibility for the realization of the project: 1. To estimate the 
number of teachers that would be required, specify their qualifications and what 
would be expected from them. 2. To secure the funds and space required for 
their housing. 3. To establish mechanisms for selection of the candidates. 4. To 
work out a systematic plan regulating the teaching of languages. At the 
beginning, there would be problems in securing enough candidates as well as 
examiners. The latter issue could be taken care of by calling upon competent 
individuals who would serve as members of the commission. 

As regards the teachers, it might be most effective to establish special 
pedagogical institutes in the principal countries of the empire in which the 
students would focus on learning how to teach the selected languages. The 
program of study would terminate by examinations and the dispatching of the 
teachers to the designated locations. 

In my view, the futur e teachers should have competence in all the main 
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languages spoken in the Austrian empire. It would be useful , if a teacher would 
expand his competence to languages cognate with his mother tongue; e.g., 
a Czech teacher would do well to acquire competence in the other Slavic 
languages. 

At the beginning, the student might learn by listening, to be followed by 
studying written materials. Next would come the study of grammar, prose, and 
poetry. 

It is hoped that the investment of funds and effort will help to bring an end 
to the friction and tensions between Austria's nationalities. 
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Gustav Adolf LINDNER 
Die beseelte Gesellschaft 
(Morally inspired society) 

In: Ideen zur Psychol ogie der Gesellschaft als Grundlage der Socialw issenschaft. Vie nna: 
Carl Gerald' s Sohn , 1871, Ch . 38, pp. 342-350 . 

Lindner was born 11 March 1828 in Roidb.lovice. 13 August 1882, be was 
nominated full professor (ordinarius) of phtlosopby and pedagogy , with Czech 

as the language of instruction , at the Pbilosophicalfaculty of the newly 
established Czecb university in Prague . Because of po or healtb he stopped 

lecturing in 1886 / 1887. He died on 18 October 1887 in Prague . 
As a motto for bis volume "Thoughts on the Psy chology of Society as 

Foundation of Social Science· ; the auth or chose a passage from Hermann 
Lotze 's "Mikrokosmos ", Ill (p. 70, 1864 , q Lotze, 1889) : "We need social 

mechanics which would broaden psychol ogy beyond the study of individuals 
and inform us about the process, the conditions , and outc ome of interaction 

between the inner states qf individual members qf societies." 
In the same spirit, Lindner introduces his Foreword to tbe book by referring 

lo the statement of j. F Herbart, made in his Lehrbuch zur Psychologie (1816, 
p. 240): "Psychology remains onesided if it limits itseij' to the observation 

of isolated human beings. ,_ 
Lindne r 's t1·ealise of 1871 consists of tbree parts. They conside1~ respectively, 
he physiology of society (society as an organism), social psycb ology (ideas 
and human associat ions), and political psychology (social will). It is one 

of tbe early, and perhaps tbe earliest, work in which the term 
"social psyc hology' ' (Sozialpsych ologie) occurs. 

As example of Lindne1·'s thought we have chosen the closing chapter (Ch. 38) 
"on a morally inspired society·,_ 
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The state of a society at a given time represents an equilibrium of the wishes 
of individuals constituting the society, and the society's development may be 
viewed as a sequence of modifications of this equilibrium. The progress from 
primitive forms of socialization to the more advanced stages is governed by 
social laws the psychological character of which we have described earlier. 
Public conscience emerges late in society's development. 

Prior to this time, i.e., prior to the emergence of the insight that individuals 
can truly flourish only within the framework of the society as a whole, political 
virtues can not have great impact. This requires the submission of the individual 
will. In the sphere of private morality this is referred to as inner freedom , 
conscientiousness, or self-determination. 

Comprehension of the ideas that affect the narrow range of personal interests 
of individuals takes place earlier than the understanding of the foundations on 
which the organization of the society is based. 

This understanding would manifest itself earlier were it not for the egoism of 
the individuals and the fact that the society in its early stages is characterized by 
pervasive antagonism betw ee n its members. The individuals are locked in the 
private world of their perceptions, thoughts, and aspirations. In such a world 
there can exist only private interests and private morality. 

When, objectively considered, the society begins to appear to be inspired by 
ideas of social morality, this is the product of psychological necessity, not of 
public conscience. This progress is the work of intelligence, not of morality , of 
the brain, not of the heart, as T. Buckle would say. 

We can speak of a "morally inspired society" only when there exist both 
shared moral beliefs and shared moral will. The society reaches the level of 
moral mentality when each individual is inspired not only by personal ben efits 
but what represents a gain for the society as a whole, and this becomes the goal 
of all members of the society. Then not single individuals but the society as 
a whole acts as a moral personality , endeavoring to bring the social institutions 
closer to the ideal of a "morally inspired society ". 

Progress within such a society is not the work of nature but of art, not of 
"chance" (or fate or Providence or external necessity) but of insight that inspires 
the society and of the will that is in accord with that insight. 
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Is the "morality inspired society" more than an enticing ideal? Are in fact the 
moral ideas ever unshakably established in the society's consciousness? Does 
awareness of public interests in each of us occupy a higher place than private 
interests? Are there moral ideas that are great enough to bring about 
reconciliatioi:_i among the self-serving interests of individuals and among 
traditional conflicts, and to create an "inspired whole"? Such a whole would give 
men the greatest control, the greatest nobility, the greatest morality and make 
out of mortal men immortal sons of God. 

I dare not answer the questions in the affirmative. Surely, now and again there 
emerges on the horizon a fiery beacon of moral thought. At times, as during the 
Middle Ages, it is manifested in the form of religious fervor. At other times, it 
inspires people to raise the emblems of freedom. And, again , in the interest of 
humanity, it encourages people to leave behind the stifling atmosphere of 
narrow individualism. 

Unfortunately, the curse of selfishness weighs heavily on all these efforts of 
nob!e minds and contaminates every effort to create a morally inspired society. 
Agam and again, fighting flares up and the moats are filled with the corpses of 
those who dared to challenge the conspiration of egotistic interests by the good 
news of the ascent of the inspired society. 

!"1_owever, world history does not stand still. Progress marches relentlessly, 
ra1smg new barricades and gaining strenght in the service on a morally inspired 
society. Progress is being made even though it is not a masterpiece. It remains 
true that the world is ruled by God 's providence and the foolishness of men. In 
vain the egoism of individuals and the folly of the masses endeavor to grab the 
rudder of the world. To be sure, by their actions fanatics may inflict catastrophes 
on the society. 

However, the human race is immortal and able to survive, while those who 
inflict on humanity wars and misery perish , thus making space for better ideas 
and better men. The inventions of civilisation and the lofty ideals of progress 
live on. No armed racial conflict, no migration of nations, no crusade can wipe 
them out, no floods can sweep them away, no burning of a library can destroy 
them. And so mankind advances on the bloody path marked by catastrophes 
no less securely than on the peace ful rails of labor. 

History speaks louder and louder. From the political tribunes we hear 
proclaimed the eternal truth: "The history of mankind repre sents a never ending 
struggle between noble ideas and amoral interests. The latter may win 
momentarily but the moral ideas endur e". 
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Thomas Garrigue MASARYK 

Masaryk , university professor (1882-1914) , political leader and think e1; first president qf the Czechoslovak republic, was born on 7 March 1850 in Hodonin (Moravia) and died on 14 September 1937 at the castle of Lany. He received his doctorate in philosophy from the University of Vienna (1876) , with a dissertation on "The Nature of the Soul as Plato Viewed it ". Ha ving spent a year of postdoctoral studies at the University of Leipzig, he returned to Vienna where in 1879 be obtained the permit to teach at the university level (venia docendi). Masa1yk lectu red at the Univetsity of Vienna in the years 1879-1881 . When, in 1882 , the University of Prague ("Carolo-Ferdinandea ''.) was divided into a Czech and German -language institution , Masaryk joined the Czech University as Associate professor of pbilosophy. Masaryk's writings publi shed between 1880 and 1900 included six a11icles and book chapters dealing with psychological topics: Hypn otism, the study of poetry , relation between histo1y and psychology , imitation , psychol ogy as a science, and child psychology . They were published in English translation (Brozek & Haskovec, 1995). An i1~formed account of Masa ,yk 's life and work was prepared in Japanese by Isikawa (1995) , in Czech by Opat (1990). Here we shall present Masaiyk's ''jJsychological ideas" on education during childhood , suicide, and tbe fault s of Czech character. 
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0 detstvi a vychove 
(On childhood and education) 

In: Karel Capek, New Conversations with T. G. Masaryk. Prague , 
C:eska Expedice & Biopress , 1992, pp. 26-30. 

I would summarize it this way: For a child, family is the first and the most 
important school. Of course, the family educates and teaches the child less by 
orders and prohibitions - in our country , including the family, there is too much 
preaching! - than by what the child sees in the house. The child is deeply 
influenced by the character of the parents, their relations to each other, and by 
the surroundings. When a child witnesses discord and quarrelling among 
parents, harshness , disrespect, falsehood , how can he grow up to be a decent 
human being? 

Equally important is the relationship between the children themselves, the 
behavior of the older to the younger ones. Among siblings the rule of seniority 
prevails: The older children lead, the younger ones obey or at least imitate. 
There is also the relationship between brothers and sisters: The older brother 
protects his sisters, an older sister is almost a mother to the smaller children. 
Mutual relations between children foreshadow adult life. 

Then comes the educational influence of the wider family - relatives, 
godparents, and neighbors. These are the first people whom the child 
encounters and whom he observes - at times very closely. The impact of school 
is not limited to instruction, it has moral aspects as well. The child recognizes 
when the teacher treats the children harshly, is unfair or careless. He observes 
how the teacher behaves in the presence of the superiors - the school inspector, 
the mayor, or a church dignitary. There are also the schoolmates, boys and girls. 

When a boy finds a close friend, he spends all the time with him, confides in 
him, imitates him. In the course of the years he changes his friends, as if 
supplementing or correcting his first choice. 

Many influences affect children - from family to school and reading. In order 
to improve childhood education it is not enough to better school instruction. 
Our life as adults must be improved as well. We are the soil from whi ch the 
new generations are growing. Much depends on us if they will be better and 
happier. The Saxon minister of education was correct when, having met 
a delegation that came with suggestions for improving school education, he told 
them that his primary concern was education of the adults. 

There seems to be never enought money for health education, the education 
of the less gifted, abnormal and neglected children. It is correctly being said that 
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good schools save the society the money that would otherwise have to be 
invested in jails, hospitals , and poorhouses. 

Now , speaking about health: I can not comprehend that we do not provide 
adequate playgrounds, swimming pools, and parks for children. The poorer is 
the part of the city, the greater number of these facilities does it deserve, in view 
of the greater number of children living there. Of course, there is a great 
difference between the city and the countryside. In a village the whole 
community and its surroundings are playground for a boy. 

There are also questions of how and what to teach in the schools. One of 
these subjects is religion. Even when I was a boy, it seemed ridiculous to me to 
receive a grade in "religion". The knowledge of catechism is surely not religion. 
The so-called lay schools omit religion altogether. I simply can not imagine that 
someone can grow up without knowing about Jesus and his teaching. The 
content of the Old Testament belongs to the fundamental spiritual property of 
the European man. Anybody who would not know the content of Christianity 
:"'ould be a stranger in our culture; how could he understand European history, 
if he would know nothing about the essence and development of churches? 

As a child I used to hear that the countryside is healthier, physically as well 
as morally, than the city. According to my own experience, this is not so. The 
city, even a large city, is not morally worse off than the countryside. This applies 
to health as well. Just look at little children in the villages! The city people enjoy 
better medical help, aAd sport and gymnastics enhance their physical wellbeing. 
In view of rapid changes in agriculture, modern physical education is needed 
in the country as it is needed in the cities. 

There is one more point to be added: Not only do parents and teach ers 
educate the children. They may learn from children. By observing children with 
love and interest, adults can learn many things. 

Most importantly, it is essential to love our children not by talking about it but 
by acting, by caring more for them and living in close contact with them. This 
applies, in particular, to fathers. All too frequently the fathers work hard to make 
money, so that - supposedly - the children would live better. Unfortunately, too 
frequently in the second or third generation the wealth is squandered and the 
family dies out. It is interesting to note that there are so few old wealthy 
families. It is better to care for the family in such a way that the children grow 
into healthy, decent, independent people. 

Frequently, I ponder about the differences between the villages (but, of 
course, also the cities) at the time of my youth and today. Today the children 
listen to radio and records , read journals for adults or for children, ·and see 
a wide variety of illustrations. People travel more and easily. We could not even 
dream about anything like this as children. As a child I had nothing to read , 
I heard little, and it was unthinkable to travel. The church building was mu ch 
more important than it is today. It was the only significant structure, in addition 
to the castle. We had no access to the castle whereas to the church we could 
go freely. At least once in a week we visited a large , airy, and decorated 
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structure in which we heard a sermon and music, where the whole village 
gathered. How different the sermon and the whole atmosphere would have to 
be to attract older children as it did some seventy years ago! 

Modern suicidism 

From: MODERN MAN and RELIGION 
London: George Allen and Unwin Ltd., 1938 Ch. 1, pp. 15-26. 

Translated by Ann Bibza and Vaclav Benes 
Translation revised by Josef Brozek 

I was not yet ten years old when I began to think a great deal about suicide. 
Perhaps I had heard about it earlier but two events brought it to my attention. 

I still can see before me the gate, leading to the stable, from which a local 
hired farm laborer hanged himself. It occurred long before I learned about it. 
What impressed me was the fact that I was told all about it by a friend of the 
man who had committed the suicide. He showed me the very place, a place 
I knew. I used to visit the stable and played there. However, from that time on 
the gate from which the man had hanged himself - a real man, a man whom 
I knew - became taboo. Never again did I cross the threshold of the stable. 
I passed that place of horror only at a distance. Yes, it was a place of horror. To 
me, to this day - as was true in my childhood - suicide is something horrible , 
utterly unnatural, yes, impossible. I feel the same way about it as does a man 
from a remote village and I judge the action as he does: Something terrible, 
inconceivable, something that muddies up the brain and burdens the mind. 

Later I chanced to get hold of a booklet in which my naive feelings were 
formulated quasi -philosophically. The unacceptability of suicide was made vivid 
by several stories. One of them goes as follows: In some monastery a monk 
who appeared dead was buried in a crypt. After some time, he woke up and 
the drama began. The crypt was to be opened only when another monk would 
die, and it was impossible to shout or knock hard enough to be heard. What, 
then, was the unfortunate man to do? Was he to wait to die of starvation and 
thirst? He began to pray. But was not the prayer a supplication that God cause 
the death of a healthy fellow monk? Our monk survived the terrible mental and 
physical agony by eating insects which fell down into the crypt through 
a narrow opening and by licking the drops of moisture from the walls ... 

In another case, when an apparently dead monk awoke, he ended his life by 
hanging himself on his coffin, having written down the story on his shroud 
using a lead cross, praying God to forgive him his weakness ... For some time 
such modes of solution of the problem prevented me from sleeping soundly, 
and even now they cause me pain. 

Subsequent experiences made the problem of suicide even more painful and 
helped me to look at the very core of the soul of modern man. I shall not 
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discuss at length how I came to write a monograph on the subject of suicide. 
I shall illustrate events that led me do it. 

At the Leipzig Philosophical Society I gave a lecture on modern suicidism. 
Next day _ one of those who attended the lecture came to see me. He was 
tempted to commit suicide. He had already attempted to shoot himself but only 
managed to scar his cheek and forehead. Now the black thoughts returned ... He 
was ready to carry out the action when he read the announcement of the lecture 
and decided to wait... 

The young man 's father had committed suicide and the son discovered that 
insanity was involved. When he became older, he began to feel the burden of 
heredity and tried to kill himself. Having failed, he went on to study medicine 
and philosophy, in order to be able to understand himself better. Our discussion 
was real. We analyzed Schopenhauer, heredity, talked about Goethe's "Faust" 
and about religion. I had other discussions of this type, both before and, 
especially after the publication of the book on "Suicide". 

In the book I analyzed suicidism and showed that it is a disease of modern 
civilization. The number of cases of suicide and their steady increase indicate 
that we have to do with a real illness. 

Suicide is not only spreading throughout the world but affects younger and 
younger individuals. When the Boers and the English fight each other in South 
Africa, the whole of Europe is stirred up. But what is it in comparison with 
a single child of 7 or 8 years that becomes desperate and takes its life! 

This form of suicidism is something new. The ailment grew markedly in this 
century. Of course, individual cases had occurred always. But it was in modern 
times and, in particular, in this century, that the number of cases grew more 
rapidly than the population as a whole. Today we face an epidemic. This is why 
I speak of suicidism rather than of suicides. Suicidism manifests itself in the fact 
that today people relatively readily, for comparatively slight and even trifling 
reasons, seek death. The earlier generations were more resistent. It is as if we 
were in love with death. This was not the case in the past. The older authors 
were terrified by suicides. When Hume had defended suicide, it caused a great 
outcry in England and in Continental Europe, and Hume himself was reticent to 
publish his work. 

You may ask: Why is taking one's life a phenomenon of modern times? We 
read that people are driven to suicide by poverty and want, that they are victims 
of the struggle for existence, and that individuals who commit suicide act under 
emotional strain, are ill physically and mentally, and this can not be helped. We 
are nervous, and of this we have been aware for a fairly long time : 

[Let us now take a closer look at these matters.] 
Can misery and the struggle for existence, seen in the framework of the 

Darwinian theory of evolution , explain present-day suicidism? Suicidism, as it 
appears today, has not existed in the Middle Ages. Now and then it appeared 
earlier, especially at the time of the downfall of the Greek and Roman cultures. 
Suicidism rose in modern times and in the nineteenth century assumed 
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epidemic proportions. Should we view suicidi sm as a weakness, as Daiwin 

does, it must be explained by sp ecial historical laws. The general conc ept of the 

"struggle for existence " is not sufficient . Why did suicidism grow in the 19th 

century ? If suicide is to be regard ed as we akness , wh at is its nature? Where lies 

the strength of tho se who, und er similar circumstance s, in the very same 

struggle for ex istence, are ab le to resist? 

Struggle for existence do es not explain modern suicidism. It is statistics that 

yield empirical data bearing on the causes of suicide. To this psychological and 

sociolog ical analyses of individu al cases must be add ed . The statistics show that 

in many cases poverty is not the deci sive factor. Do not peo ple who are better 

off also commit suicide? Does a bank er wh o sudd enly loses his prop erty shoot 

himself beca use of unfavora ble eco nomic conditions only? The term "loss of 

prop erty", occuring in the suicide statistics, covers a whole chain of pers onal 

and soc ial factors. Of the two monks in the story , on e survived while the other 

one ended his life. In short, distre ssing economic condition s can not be 

regard ed as the final and determining causes of suicide. They are only 

contributory cau ses . Suicides explain ed by unbe arable misery would be 

outnumbe red by peo ple who we re able to overcome unb elievable misery. It is 

the character of the person that is deci sive. I do not deny the grea t influence of 

poverty and misery, but they do not have the last word. In my bo ok I have 

shown that other ext ernal circumstances (such as the temperature) exert certain 

influen ce. Neverthel ess , the real and final determinin g factor is the man himself, 

his will, his char acter , his soul. 

Ascribing suicidism to mental illness, as is frequ ently done, prov ides only an 

appar ent explan ation. It raises a new qu estion : Why has there been such 

a dram atic increase in the numb er of mentall y ill individu als in mod ern times? 

Why are we so nervous? Why is the man of the 19th century mor e nerv ous than 

the man of the 18th or the ea rlier centurie s? 

The statistics undeni ably pro ve that the numb er of ment ally ill individuals has 

bee n increasing faster than the general populati on , especially in the so-called 

advan ced countri es . In the cities - the cent ers of cultur e and civilization - there 

is a great deal of men tal illness and of suicides. Scientific analyses confirm that 

peo ple are becomin g mor e nerv ous, mor e sen sitive and hyper sensitive , more 

irritable, wea k, we ary , unh app y and sad . 

Why? 
The read er wh o has a dee per intere st in this matter should consult psychiatric 

and psychological litera ture . He may wish also to analyse philo sop hical systems 

as well as art and literature . 
What should we think of modern pessimistic philoso ph y? Perhaps someo ne 

may strenu ously object: "Should phil osophy , but also art and literature - the 

very flower of modern thought and feeling - be subjected to psycholog ical and 

sociological analysis? Shoul d they be viewed as concomitants of mental illness 

and suicidism?" 
My answer is: Yes. While I am interested in the mind of all individuals, I am 
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more conce rned with the thou ght of a Goethe or a Nietzsche since they h 

e~p: essed their thou ghts in writing while the mental proc esses of the num er~~: 

v1ct1ms of mode rn civilization are no t access ible to me. Newspape d 
·· · 1 h rsa n 

statistic~ reg ister on y t e number s of the individu als who have drown ed or 

hang ed themselves this wee k. But what was going on in their minds before th 

decide d to take their lives? ey 

Vady ceskeho charakteru 
(The faults of Czech character) 

In: Ceska otazka (The Czech Problem) 

Prague, Cas, 1895, pp. 216-219. 

The lack of stability and integration of our national char acter has its roo ts not 

only in the lack of firmne ss of the w ill and the vacillation of emotions but also 

in the ins tability and inconsistency of ou r ideas. Out forefathers have sinned 

aga inst the Holy Spirit: They stopp ed halfway and repr essed those of their 

brethr en who labored hard to achieve compreh ensive reformation. For this they 

were puni shed by being oppr essed them selves. Eventuall y, the wh ole nation 

was oppr esse d. 

John ~u s a~d his predecess ors began to preach moral and religious 

reformati on while they regarded the intell ectual issues as irrelevant or at best 

secondary . The whole Czech nation stood for the renewal of morality' and th~ 

freedom of moral and religious conscience. This brou ght Hus and the nation as 

whol e into conflict with the Roman pop e - then the highest auth ority in the 

matter the condu ct of life. 

Th~ Hussites failed to under stand that a new life calls for new thought. The 

do ctrine must be integrated with life but it must be clear and consistent. Here 

is the weak side of Hus and of his folowers. Inconsistent and indefinite was also 

!0 ~ _Rokycana 0 397-1471) , and this appli es to the whole utraquist movement 

ms1stmg that both brea d and wine be served during Holy Communi on. Where 

log~cal con sistency and definiteness are lacking, the mind begins to wa nder, 

society falls into parti es and fractions, and this is followed by moral decay, since 

morah ty can not exis t without firm convictions. 

Ernes t Denis, Fren ch historian , per ceived clearly this weakness of the Czech · 

character. When de aling with Rokyca na, Denis noted that he was on e of those 

who "are willing to die for their prin ciples but are not rea dy to accept their 

consequences ". Similarly Denis was psychologically correct when he wrote 

about Hus himself and the ea rly Hussite movement: "From the beginning , the 

Czechs, having lost the ir leader, who excelled more as a martyr than as 

a religious think er, failed to realize and accept the logical consequen ces of their 

cou rage ". 
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Yes, Denis put his finger correctly to our cult and very tendency toward 

martyrdom. This reflects a peculiar passivity of our character. It is significant that 

the most brilliant pages of our history begin and end with martyrdom - Saint 

Wenceslas and John Hus. Thus even our national church - the Unity of Czech 

Brethren - is said to have had an outspoken martyr mission , although it gave 

rise to some heroes as well. 
It is something of a puzzle: Why did Hus have to die, but Wiklef did not, 

although Hus was nowhere as radical as Wiklef, his spiritual guide? Why did 

Luther remained alive? I realize , of cour se, the differences betwe en the times 

and loca l situation s. But not everything can be credited to the social cond itions 

and the environment; the psyche and the reason have sure ly played their role 

as well. 
Our tenden cy toward pa ssivity manifests itself in the fact that we believe and 

celebrate a false martyrdom: The introdu ction and nationalization of the cult of 

John Nepomuk , at the very time of our national deca y, is a historical warning 

symb ol. And we have not ceased to be attrac ted by false martyrdom . 

If we carefully observe our political life, we note a special type of intriguers. 

Intrigues poi son our socia l life. Since the intriguers are unable to behav e as 

lions , they become foxes. Since they can not act as heroes, they become lackeys 

and help them selves by servile cunning. 
At times we encounter pseudoexplanations of charact er weakness by recourse 

to the small size of our nation. What else can a small nation do? Either to beg 

or plot schemes! 
Is this so? Is it truly necessary that a small nation take recourse to intrigues? 

Can lies, in all their forms , becom e the nations 's weapon? Can only citizens of 

large nations be truthful, un compromisingly truthful? Are not fearless men born 

in small nations as well? Is Machiavellianism and servility the inescapable 

weapon of the oppressed, small, and weak ? 

Not so. As experience teaches us, even the small and weak can reach their 

goals without intrigues. Who wants to work and know s how , does not need 

intrigue s. 
Life is a struggle , and it is particularly hard for the weak and small. Yet it is 

possible to deal with it. It was always the weaker that sought justice. Jesus sad: 

"I am sendin g you as Jambs among the wolves; consequently, be wat chful like 

serpents and gen tle like doves." By nature , the Slavic people are dove-like. Let 

us wat ch out that the serpent in us does not choke the dove. 
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Frantisek MARES 

Na.rod (The nation) 

In: Pravda v citu (Truth in the Feeling ) 
Prague , F. Topic , 1922, pp. 59-68. 

Mares was born on 20 October 1857 in Opatovice, in southern Bohemia , 
near Ceske Budejovice, and died on 6 February 1942 in Hluboka , in the 

same part of the country. A physician , physiologist , and philosopher, 
Mares served as professor at the medical faculty of the Czech un iversity 
in Prague (1895-1928) , director of its Institute of Physiology, and rector 

of the university (1920/21). His professional interests concerned 
metabolic processes, the activity of muscles, and neurophysiology . 

He emphasized the puiposefulness of life and was close to a vitalistic 
interpretation of the activities of organisms . A number of his books, all in 
Czech, dealt with or bordered on psychology.- On sensitivity (1881) , Truth 
and reality (1908) , Psychology without a soul (1912), and Pbysiological 
psychology (1927) . Mares was active also in political life. A member of 
the Czechoslovak national democratic party, be served as representative 

(19 18-1920) and then as senator (1920 -1927). 
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. . d . of nations. Just as families are bound 
Families are the b1olog1cal foun t?n th nations are united by social ties 

together by psychological and mora ti~s, so h e e their roots in blood-related 
. ct· ·ct l lues The nations av 

and supram iv1 ua va . h k. f lk would disperse were it not for 
d th land but t e ms o 

groups, language, an . e 1 d awareness of national identity. The 
the formation of a umfymg cu ture an 

generations change_ while nation~ e~~:~.. who lift the people to the level of 
Each nation has its prophets, its s ' St w'enceslas personified the idea 

d . · them To our ancestors • vv, d 
a nation an msptre . . l areness of the unifying ideas an 
of a Czech nation. Wh~n a nation t~es ~; it readily regresses to the level of 
consciousness of its social and mora 1 en ' 

kinsfolk and loses freedom. . . is based on feelings, not on rational 
The consciousness of nat1onahty . advocacy of national interests 

. ct· 1 f alists are apt to view 
considerations. Ra ica ra ion . 

1 1
. •sm" They laugh at patriots 

. . e "emottona roman !Cl · 
and national identity as a pur . . h believe in ideals that transcend 
as chauvinists, as backward reacuonanes "'!t owi·thout faith and hope that truth 

h beings can not exis 
reality. And y~t, uman th will revail. Analysis of reality - the 
and justice exist and that even~ally e{- p made human by appreciation 
task of science - does not suffice: Our ives are 

of goodnes_s and be~uty. . . 1 to exist but to share in the advancement 
The mission of nations is no~ s1mpr:nd task in the service of truth , goodness 

of culture. This is a challenging, g k ct•fcerent contribution similar to the 
h . h h nation ma es a 1 1' ' . 

and beauty to w ic eac . . . of a cathedral. The great work is 
share of different workers m the building . . e how it should look when 

1 d d we can not even 1magm 
nowhere comp ete an . . t of all creative endeavors. It calls 

. •th many failures as is rue . 
finished. It met w1 b ' 'th different talents and skills. To give 
for the participation of many la. odrerAs, w1. ty consisting of identical individuals 

· h 1 of mankm . soCJe 
rise to them is t e goa . . . the status quo as a hive of bees. 

bl t go beyond mamtammg ' . 
would be una e O f 1 lls for individuals with different . . . the advance o cu ture ca . 
Just as within a nation . d . the participation of diverse 
talents, so the progress of humankm reqmr es 

nations. . hould cherish its specificity and retain its ~ignity. 
Consequently , each ~att?n s. l d. and nations that lose individuality and 

The ideal of universality is mis ea mg 
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creativity become simply imitators and cultural parasites. They disappear from 
the annals of the history. 

The Czech nation was driven by its enemies to the very brink of mora l death. 
It was vilified until the "intelligencia" began to be ashamed of it, and began to 
deny and desert it. The laboring masses , lacking leaders, fell into spiritual 
darkness and physical servitude. It was saved by individuals who contributed to 
the rebirth of national self-consciousness. 

The feeling of national dignity is not to be confused with nationalistic pride 
and disrespect of others. True feeling of one's own dignity implies respect for 
the dignity of others. Pride is disrespectful, offensive, and outrageous. A proud 
nation elevates itself above other nations and subjugates them by force, ruse , 
disruption of moral status, and shameless slander. An arrogant nation spreads 
fear and inhibits mankind's cultural advance which demands participatiop. of all 
nations. The Czech people are not guilty of the sin of pride. Their fault is rather 
excessive humility in facing agressive nations. 

Each nation has its individual character, defined by the relationship between 
reason, emotion, and will. The character of a nation manifests itself in its beliefs, 
hopes and desires, and in the ways it endeavors to realize its goals. The 
nation's ideals constitute its "metaphysics". While metaphysics is not a science, 
it affects greatly the thinking and the actions of the individuals and of the 
nation. Science affects the technology of cultural creativity but the true sources 
of creativity are the nation 's highest ideals. 

A nation's ideals importantly influence its culture. The minds of some people 
are dominated by feelings. These people feel themselves into the minds of 
others and identify themselves with them, generating a psychological 
community. They feel in tune with humanity as a whole. East Indians and the 
Slavs share this metaphysics. Other nations insist on individualism. Cold reason 
inhibits their social awareness and they find it hard to imagine how others feel. 
They direct their attention to things and their significance to individuals. Their 
egoism grows and they endeavor to bring under their power everything, 
including other people who are regarded as nothing but objects. The 
metaphysics of nations consisting of such individuals is hardhearted, solipsistic, 
and rationalist. It poses as science. 

While natural evolution gives rise to individual differences, individuals are not 
its final goal. Individuals do not exist in isolation and can not separate 
themselves from their ancestors. A nation 's past influences its morality, 
including the recognition of our obligations to other human beings and, finally, 
to mankind as a whole. 

The joining of emotion and will is essential to creativity. While 
a nation's culture , clearly, is the work of individuals, their contributions reflect 
the cultur e of the nation. The work of creative individuals is valued by the 
nation, even though the recognition may be delayed. Their creations may live 
long after they have departed. In our country we have some particularly good 
examples of this. 
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The path to cultural unification of humanity is not straight and simple. Strong 

individuals ende avor to accomplish unification of minds by the force of their 

individual views but this impairs the growth of others. Many peop le, bu rdened 

by the demands of earning their daily bread , depend in matters of metaphysics 

on their leaders. 
An externally impose d ideo logical unification in the form of religious cree ds 

remains unstable unless it is confirme d by a free conviction of ind ividuals. 

Christianity, as a communi ty of ethically inspired see kers, was inten ded for all 

the nations, to be preached in all tongues, bu t it came to be represe nted by 

a single liturgy and a single tongue. At times Christianity was impose d by force, 

with the aim of subjugating nat ions . God 's wo rk may suffer grea tly in human 

hands . · 

A prop ensity for heresy is a distinctive fea ture of the Czech national character. 

The Hussite movement o f the 15th century rep resen ted a hero ic attempt to 

strenghten the nation's moral fiber. It represe nted a revolt against externally 

imposed uni formity of liturgy by emphasizing one's inner convictions and moral 

behavior. This is a traditiona l Czech po int of view, the "Czech truth". 

A human individual cann ot be lifted to the level of moral persona lity by force 

or outside help. It calls for self-knowledge, made poss ible - theolog ians insist 

- only by God's grace. ·In fact, it constitutes man's sanctification . It calls for the 

cultivation of moral convictions, whose rudiments exist in the minds of all men. 

It is facilitated by lifting the heavy burd ens of life. Science can contribu te by 

making life's necessities more readily available. On the other hand, science 

lacks fee lings and a co mmitment to morality. Consc ience is not the 

reaso n's concern . 
Historically, Enlightme nt, a philosop hical movement of the 18th century, freed 

hum anity from the chains of servitude, physical and spiritual, thus opening the 

way to the awakening of moral self-conscience . Unfortun ately, Barabbas, not 

Jesus, was chose n as a model. The individual was declared to be free of 

obligation. Liberalism and progress became catchwo rds, leading to the 

dissolu tion of soc ial ties. 
Soc ia li sm emerged to rep lace libera listic attitudes which pe rmitted 

expl oitation of the laborin g masses . It wa s to renew an d strengthe n 

society's inner fabric for the benefit of the common good. Moral convictions of 

society's individual membe rs would yield a un ified moral orde r, thus achieving 

peace and harmony. Unfortunately, this guiding idea was replaced by the mode l 

of the unification within social classes, based on material interests. Thus 

socialism was infected by the corrosive ph iloso phy of class st ru gg le . 

Contrad ictions between freedo m and equality created chaos in peo ple's minds. 

Fre ed o m comes first. Only on the basis of freedom of individuals - freedo m 

is a m ora l concept ! - can society progress toward equality and brothe rhood. 

Individuals are equa l only as moral, not as biological entities. 

Forming social groups on the basis of share d material interests amounts to the 

creatio n of collective organisms, the ego ism of which grows in proport ion to the 
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number of membe rs. When effort is made to reach equality by th b 1· • 
. ea o 1tton of 

pnvate property and the transfer of the ow nership of the means of d • 

h 1 
pro uction 

to t e state, a 1 are made equal in being slaves This is a 1 · 
. . . · revo ut1onary, not 

evoluuonary idea. Its goa l 1s mate rial, physica l communism . 

Spiritual, cu ltural communism is somet hing differen t Everyb d h 

I 
· oycansare 

cultu ra goo ds. Of course, man consists of mind and of body a d h. b d 

bd l 
,n 1soycan 

not e ec ared a state property. The theory of mate rial comm · d 
. umsm un ercuts 

the _very f~unda ttons of ma~'s mora lity. It is aga inst individual ownership and 

agamst nation , destroys marriage and family and it negates all c f 1. • 

Wh 11 
, 1orms o re 1g1on 

en a the socia l ties are des troyed on what basis can the • b · 

b d? Th • • ' new society e 
ase . e ex1sttng theory does no t answer this question and · I c s1mp y re1ers to 

the future, the unknow n "progress" Howeve r experience teach h h 
. . · , es us t at sue 

a chaos 1s likely to be followed by despotism. 

This danger, the dire consequences of which can readily be b 
. seen , can e 

co~ntered by awakemn~ in individuals a conscious ness of the effect of the 

actions. Moral freedo m 1s not a liberalistic lack of the feeling of res ·b·1· 

b · 1· d • pons, 1 1ty 
ut imp 1es ut1es to onese lf and to human ity. We need to strengthe th I 
· f • n e mora 

ttes ~ mamage and family, and cultivate a nationa l sp irit and a national 

consc1o~sness. The nation is the highest cultural community in which the 

succeed mg generations will find the ir place. 

The n_ation prov ides the security needed for the deve lopment of individuals 

an~ -~mtes them for a commo n purpose. The state facilitates the cultural 

acti_v1ti~s of the natio n . The re is no state culture , only national culture. The 

nation 1s an organism, the state is a mechanism. 

The ne~ds of the state should not overshadow the needs of the nation . The 

Czech nation has renewed its old nat ional state and intends to defend it. 
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Biological and social adaptation 

To survive, man has to adapt to his environment or modify the environment. 

This applies both to his biological (natural) and social (cultural) environment. 

The basic responses to the biological environment are to a large degree 

inherited. If man acts against the laws of nature, he does not fare well and 

comes to realize what actions are or are not appropriate. Such experiences lead 

humanity to formulate rules for a healthy mode of life. Following these rules 

does not constitute morality. We find a parallel in the instinctive behavior of 

animals. 
Morality emerges in the context of human social life and its distinctive mark 

is awareness of obligation, with two roots: First, repetition of appropriate 

actions leads to habits. Second , society formulates the rules and laws of 

behavior and specifies punishment when laws are transgressed. 

Thus there are two sets of factors determining man's behavior: biologial and 

societa l. Man can not disregard the demands of the biological order without 

penalties. Whether the failure to act in accord with the demand s of nature is 

unconscious, accidental, or intentional, sooner or later it will have untoward 

consequences. 
Matters are different in regard to the social order. We can escape the hand of 

justice , be it by cunning, deceit, or by the use of force. This is serious since the 

fear of the consequences of committing a crime is the most powerful motive for 

obeying moral commands. In fact, it is the very root of the feeling of obligation, 

of duty. When it is possible to escape the consequences of one's actions, the 

impelling force of the feeling of duty is critically weakened. 

On the other hand, it is significantly reinforced by the religious belief in life 

after bodily death and the Day of Judgment: Transgressors can not escape the 

consequences of their evil deeds, their sins. They will pay for them dearly, 

perhaps by suffering the pains of fiery hell. 

He, who sincere ly holds these beliefs, is much less likely to commit a crime. 

This is why society has favored organized religion, as a stabilizer of the social 

and moral order. 
We are firmly conviced that in culturally advanced societies the fear of 

punishment during after-life and hopes for eterna l reward for good behavior 

will be replaced by the conviction that it is a duty of honest men to act morally. 
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Thus only the form and motivation but not th · h e m erent and me 't · 

of moral principles will change in tune with nk' d' n onous content 

d l . ' ma ill s cultural devel 

an mora maturation. Man will cease to be a reli ous b . . opment 

a mo~! being. Morality will become his religion. g emg and will become 

It will become evident that traditional relig· . 

th c 
10ns are not essential t 1. 

Only e 1orm and motivation, but not the . . o mora ity. 

principles will change. mentonous content of moral 

However, all of this is a song of a ve d' 

acknowledge that at this very time the bry. iSra~t future. Yet, we should 

. 
asic, universal norms f 1. 

constitute the very foundations of soci·a1 d F o mora ity 
or er. urtherrnore th • 

consequences of sound religious thought . h , e practical 
are ill armony with th · • 

that were formulated in the course of lay . , e pnncip les 

. society s natural devel 

will remain the society's guiding lights in the future. opment and that 
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Frantisek KREJCI 

Biologicka a socialni adaptace 
(Biological and social adaptation) 

In : Politika a mra vnost (Pol itics and mora lity) 
Prague , Volna myslenka 1932, pp . 14-20. 

The author was born on 21 August 1858 in Hostinne and died 
on 24 May 1934 in Prague . 

Krejci, a psychologist and philosopher, became associate professor 
at the Czech university of Prague in 1905, a full professor in 1912 . 

In 19 18, after the death of Frantisek Cada, Krejci took over reponsibility 
for the university's Psychological seminar which he lead until 

his retirement in 1928 . 
To Krejci, ·psycho logical " phenomena represent the conscious aspect 
of neural proce sses. Conscious experience is psychology 's only source 

of information. 
As a thinke1; Krejci paid serious attention to man 's morality, as 

documented by his volume on "Positive ethics " (Positivni etika. Praha : 
Laichte, ; 1922) as well as the work from which the present 

account is taken . 
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Mihajlo ROSTOHAR 
N arodnost a jeji mravni vyznam 

(Nationality and its moral significance) 
Praha, Knihovna mensinoveho musea, Library of the Mino rity Museum , Number I, 1913. 

Rostohar was born on 30 July 1878 in Brege near Krsko in Slovenia 
and died at Golek near Krsko on 5 Augu st 1966 . Having obtained his 

Doctor of Philosophy degree from the university of Vienna, he continued 
his studies at the Czech uni versity in Prague from the summer semester 

of 1907 through the winter semester of 1908/1909. He established 
!he firs/ psychological laborat01y in the Czech lands in 1911- 12 . In 1915 

he had to join the Austrian army. Following the war he continued to 
lecture in Prague througb !he summer semester of 1922. In 1923 

he moved to Brno where he served with distinction as associate prqfessor, 
beginning in 1924 , and as full professor (1928-19 4 7). In the years 

he edited "Psychology, a journal for theoretical and applied psycbology ", 
at that time the only psychological Czech journal . With a delay of more 

that 30 years , in 195 0 he became professor of psychology 
at the University of Ljublj ana (Slovenia), and served there 

to his retirement in 1957. His books, in Czech, include "Psychological 
foundations of learning to read " (1934) and "Psychology as a science 

qf subjective reality" (19 50) . 
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. . hantin words for those who are capable to Nation and nationality - enc g ds for tho se whose emotions have under stand their vital power, and emptydsoun es they can have disastrous . b th If used by emagogu , not been stirred y em . d se them to inspire the masses hil nsible lea ers can u consequ ences, w e_ respo . of fruitful political and cultural endeavor. and organize the~ ~ the interest h rt ·nto a cohesive whole but it may also Nationality jo ins nulhons of human eal hs I d In both cases we dea l with the b h f e of morta atre . separate people y t e or~ h bewilders statesmen and diplomats. It is equally same elemental power, wh1c . k. d of heresy ideology of the h · ationahty as a m ' puzzling to those w o v1~w n be . s to be tolerated , and to those for ruling class, civic imm~r~hty that , at . s~rt, i e and mankind s's lofty idea . . 1. • a living truth c1v1c v1 u , . 1. 
whom nauona 1ty 1s ' 1 about the idea of nauona 1ty d re to the quarre s We became accusto me mo . . 11 eans and what is its significance than to thinking about what nauon; h~h~e~ ::Ou t nationality at all, regard it as for practical life. Most of those w o m 1· . . so that ordinary people can . b olved by po iucians , a very difficult issue, to e s . . 1· . this way seem to forget what . Th who view nauona 1ty m f forget abou t 1t. ose if . nts· It is the moving force o c · h man l e 1t represe • a powe rful moral LOrc~ ~ ~ r the lar e numb ers of individual s who are cultural progress and ~1v~1zaht1on. t: d soleg foundati on of one's philosophy of not religious, nationality is t e so t an 
life. . . different oints of view but especially from Nationality c~n be stud1~d from d s ch~logy. The sociologist stud ies the the point of view of soc10logy an 1·p y law art and religious grou ps, h langu age 1terature, , , . externa l aspects, su~ as . , a facet of mentality. He wa nts to know _m while the psychologist regards it . as d h ·t affects our will and our inner life what ways we become aware of it an ·ct o;o} nation ality we must study it both in gene ral. If we wish to get a correct I e ' 
sociologically and psychologically. swer this question· Nation and What then is a nation? It should be easy t~ an 11 as in .parliaments. ' ' . d · bli gathenng s as we . nationality are d1scusse m pu c . deeply it is difficult to provide thinking about 1t more , How ever, when we sta~ th that we can not define what we a precise definition. It is frequ ently e calse_n regard to the idea of "freedom ", . l Th. ·s true for examp e , t experience mner y. is I . ' h hum an blood had been shed , or our an idea on behalf of which so muc 
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religious conv ictions. "Nation" - is not something that can be readily labeled. some , especiall y German theo reticians, do not differentiate between the concepts of "state ", "nation" and "peop le" (Volk). To them "Staatsvolk" refers to the inhabitants of a given territory (Staat). This is confusing and incorrect, wh en a given state (such as Hungary ) consists of several nationalities, includin g not onlY Magyars but also Slovaks , Serbs, Germans, and Rumanians. To some authors, especially Chamber lin and Gobineau , a nation is defined in terms of race, d isp laying the same color of skin and hair, form of skull and of body, but also talents and tendencies. The concept of "race" has its problems. Thus it was shown that the form of the skull is not truly permanen t but may be altered by external,e specially climatic, or even social cond itions . Furthermore , contemporary nations are not homogeneous as regards the so called racial anthropological character istics, such as the ratio of the breadth and lengths of the skull (the cephalic index) . They are the products of long human development during which different human groupin gs intermarried. Thus the French nation repres ents a mixture of Celts, Iberians , and Germani c groups . Some political theoreticians stress the importanc e of dynasties as crystallizing factors. This is true for some nations, such as the French and the English, but not for others. Thus the dynastic principle played no role in the formation of the United States of America. On the other hand, the Austrian dynasty did not unify the individual natio ns into a single nationality. 
Many authors define a nation as a large group of peop le having some common characteristics . How large must it be to qualify as a nation? Of Lusatian Sorbs, living in the eastern part of Germany, there are only a few thou sands yet they are a nation . Thus sheer size of the popul ation is not relevant. What chara cter istics are considered to be essential? One of them is the group's lang u age. But here too we run into problems: Both Englishmen and Americans speak English , yet they are two different n_ations. On the othe r hand , the Jewish people speak all po ssible languages , but constitute a nation . Finally, how many Czechs, living abroad, can hardly speak the language and yet in their heart they feel Czech! In the early days of the Czech nationa l revival this was true of many Czech patriots . 

Surely customs and mores do not differ only betwee n nations but may differ between the countie s of the same nation as well. 
Similarly, religion cannot be considere d an essential feature of a nation, although it may play a significant role in a given nation . Thus for the Jewish people religion essen tially determined nationality. On the other hand , both Czechs and Germans are in part Catholics, in part Protestants. There are both Orthodox and Muslim Serbs. 
Neither does country in which people live determi ne their nationali ty: Both Czechs and Germans live in Bohemia and in Moravia. A Moravian loves his country of origin but there is no Moravian nationality , only a Czech nationali ty. A community of interests is viewe d as essen tial to a nation . It is true that it is a powerfu l binding force and plays an important role in a nation 's life but it 
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do es not suffice to give rise to a nation. Similarly, a custom union does not 

create a nation. 
Strange as it may appear at first, a nation can exist without a state . This is true 

of the Slovenians. On the other hand, many nations have lived for some 400 

years within the borders of the Austrian empire, without giving rise to a single, 

"Austrian" nation. Furthermore, the Catholic church displays intense common 

interests but it did not give rise to a "Catholic nation ". 

In summary , the social characteristics fail to define the essence of a nation. 

Will the psychologi cal approa ch be mor e effective? Let us see! 

We believe that the essence of nationality lies in the awareness of 

b elong ing together and the feelings that such an awarene ss generates. It is, 

then , the national consciousness, national sentiments , national convictions that 

constitute the essence of a nation. Without the awareness of soli darit y no 

nation could exist. It is a special , national solidarity, different from the 

solidarity of the members of a family or a political party. Awareness of 

on e's nationality is a psychological phenomenon. Nationality is a part and 

parcel of our life. It is something that we experien ce directly - as experience of 

common striving and actions , of enthusiasm, pride, and hope but also of deep 

sorrow, desp eration and resignation - as we all know. 

Psychology of nationality is complex: It include s an intellective component , 

the knowledge of national togetherness, but also the sentiments and the will. 

All of this takes place in individuals. Of course, the individuals must be bound 

together by psychological ties in order to form a nation. 

The functioning and the role of psychological ties may be illustrated by 

considering the formation of families. The family starts with two individuals who 

wish to live together. They have a common goal and concordant will, facilitating 

mutual sacrifices. With each new member, the interaction increases in 

complexity; the common will pur sues new goals. The relations between family 

members become ever more diversified. As a social organism, the family gains 

in .stability and durability. The parents come to view a child as a continuation 

of themselves - as "alter ego ". In turn, the children love their parents with all 

the strength of a child's attachment. The natur e of the awareness of the affinity 

between family memb ers is different from the affinity between members of 

a society or a political party. The interactio ns are more natural , more instinctive. 

The family could not exist without sacrifices. The family has a measure of 

transindividu al existence, since it represents not only a firm found ation on the 

life of the present generation but also of the future generat ions, each of whi ch 

constitut es the contin uation of the life of the earlier generations. This awareness 

of continuity, of a co mmon origin, differentiates it from the affinity between 

the members of an organization. In reality, each new marriage breaks up the 

continuity but this does not destroy the unity across time. All of this is important 

for the und erstanding of that commun ity we call a "nation ". 

This social reality does not exist outside of us: It exists in us. It is, in a way , 

a magnification and continuation of us. This enable s us to understand that 
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elemental vitality that characterizes national "eel· d . . 
h h . 11 mgs an conv 1ctton h' h 

throug out !Story, served as the spring of g d . s w Jc , 
and advances of civilization. ran actions, rare cultural creations, 

Nations are the product of historical d I . 
. l f eve opment. Our nation d 

consist on y o the pre sent living generat · b . 1 
oes not 

' ion, ut me udes those h 1 
dead but whose genius continues to live. We benefit fr . w o are ~ng 

as well as cultura l and their sorrows and d " om the!f labors , physical 
. . ' e1eats are ours as well Th' .. 

contmwty between the past and the prese t . . . is spmtual 
nation. n is an essential component of each 

For some, especially the Slavic nations a cr'ti II . 

language. Language is the fruit of social l~e b / ~a y ~portant bond is the 

a nation's development This is wh f' hu_ a s~ an important vehicle for 

nation's languag e is fighting for the su Y_ ilg tfmthg or . the_ survival of the 

d • rviva O e nation itself A h 
note earlier, for some nations (e g th J . h · s we ave 

bond. For other nations such a. s., thee Dew1s people) religion is the centra l 
. • anes and the N • 

Amencans, the cultural and historical d 1 . orweg 1ans or the 
'th' . eve opment 1s the determin' f; 

W1 m a. g1~en nation, for different individuals different facets m' /tor. 
serve as cntenon or symbol of nationality F o I e may 

origin is decisive wh ile others view nat' . i°r som~, awareness of common 

education or even of social pressures. mna consc10usness as a product of 

Finally, let us consider some practical cons . . 

special emphasis on civilization and cultu ~quences of nat10nahty, with 

culture are the fruits of dedic t d ~e, an on morality. Civilization and 

constituting a nation and of th a e ~ enta and physical effort of individuals 

arts and th e nation as a who le. Achievements in science 

to ~orali; . er sectors of culture require sacrifices and selfdenial. This brings u~ 

. Morality is justly called the regulator of human life It is of fu d I 

importance for the maintenan ce and dev I . n amenta 

are essential for actin . e op~ent o: human life. Two factors 

strength of individuals gin~~~!ly. ~e~eral!y :'ahd eth ical principle s and moral 

the wellbeing of th , . mg e mspm t1on and readiness to keep in mind 
. . e nation as a whole. 

L1vmg, as we do , in an imperfect society 
Which would l'ft b , we need moral encouragement 

encouragemen1t i~sp:o:~le~ b;ta~:e;~: that ~ud~es ~s to act eg?~stically. Such 

emanating from national c . ng_ o sohdanty and spmt of sacrifice 

individuals to sacrifice on ~~~~~~~n~:· It is da poweh~ful moral force, enabling 

Th. d ers an to ac 1eve great th1·ngs 
is ocuments th · nif' · 

the cultural progresseosfrg ican~e of nationality for our daily life as well as for 
our nation and of hum ·ty h . 

course, that nationality ma al b am as a w ole. It is true, of 

hatred of other nations W,y _so ecome the source of social extremism and 

the conseque nce of a . n!:i w~sh t~ _undersco~e that nationalistic fanaticism is 

some Czech loves his ~~tio:eth_a~ mcorrect idea of nationality. Just because 

What we fight against is nor' th:s ~s no reason to hate the German neighbors. 

and its domineering spirit. erman nation but immoral German politics 
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Excesses of nationalistic fanaticism are regrettable and we must strive to 
eliminate them. They reflect inadequacies of contemporary society and do not 
negate the moral value of national consciousness, just like the excesses of 
religion or of socialism do not negate their vital significance. 
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Vilem FORSTER 
Naruzivosti (Addictions) 

In: Dusevni poruchy a jejich lece ni (Mental diso rders and their treatmen ts) 
Prag ue, G. Volesky , 1926, pp. 108-124. 

Forster was born in Ratibof Mines (Ratiboficke Ho1y) on 16 March 1882 
and died on 25 May 1932 in Radesovice near Prague (Bfich acek and 

Hoskovec, 1982). He taught psychology at the Faculty of Philosophy 
of Charles University as assistant professor (from 1921) , and associate 

professor (from 1929). His primary significance for Czech psychology lies 
in psychotechnology , and his apparatus for measuring distributed 

attention was known and used beyond the borders of Czechoslovakia. 
His important article on the "dynamic theory of color vision " appeared 

in 1924 in the journal L 'Annee Psych ologique (pp. 2 7-69). He may 
be viewed as a pioneer of Czech clinical psychology. 
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In its essence, ment al health represents an equilibrium between impulses to 
action and considerati ons of the appropriat eness of particular action. When the 
impulses become dominant and out of control, mental equilibrium is disturbed. 
Addictions are just such disturbanc es. 

All drives in them selves natural and normal, may turn into compulsions, 
comp lete ly ~ontro lling ou r will and repressing all other motives. Thus the d~~ire 
to pos sess things has its roots in the primitive drive, common to all hvmg 
creatures, to accumulate supplies for the future whe n they will be needed. !t 
serves a good purpose in life, assuring the surviva l of the individual ~nd his 
family in an economically uncertain future. As such, accumulation of 
possessio ns is a health y and purposeful behavior. . . 

It degen erates into a compulsion when it becomes a goa l. m itself. A ~e~~on 
that refuses to buy food to save money is clearly sick. The distorted acquisitton 
drive may find express ion in such bizarre behavior , observab le in _mental 
hospitals, as collecting worthless pieces of paper or feathers, and canng for 
them as if they were real treasures . 

Writers have drawn frighten ing pictures of individuals whose greed surpasses 
all other desires and turns them into degenerated crea tures whose lives, 
dominated by one drive, are sense less and lack human d!gnity. Ini_tially, 
Gogol's miser Plushkin was a good manager, taking care of a wife ~nd ch~d~en 
and of diversified business. In time , miserliness came to totally dominate his life. 
His wife died, the children we nt away, and he was left alone . All hum a~ 
emotions _ they never were very deep - disappeared, one by one, and ?is 
attent ion shifted from significant aspects of the househo ld to wort hless pursmts. 
In the fields the haystacks rotted, grain molded, sup plies of flour hardened, and 
clothes deteriorated. At the same time, the renter continued to pay so much per 
year the women gathered the specified amo unt of nuts, and a weave r delivered 
the designated amount of cloth. The goods were stored and eventually spoiled. 
Finally, Plushkin himself perished. . There are readers who gobb le up all the printed matter that may come mto 
their hands without selectio n or profit. At first readin g may appea l to them, 
then it bec~mes the way to forget , and finally they drown them selves in reading , 
losing the capacity to take care of themse lves, neglecting basic respons ibilities 
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and needs of life. They become shadow s that drag themselves as idiots thr h 
if Th 

· b oug 1 e. err num ers are not large, but I know several of them personall An 
activity, nobl e as it is in itself, may de cay when it begins to absorb all :ent;i 
energy. 

I shall not refer here to passionate scientists, thinkers or artists whose actions 
may degenerate to such and extent that they _give up all social and family life 
and eventu ally must be taken care of as little children. ' 

There_ are, of course, less noble and more undesirable pas sions. At times they 
af'.pear m th~ form of epidemics and affect large segments of the population. In 
this conne~ uon we may point to the passion of sports that in recent times 
becam_e widespread. I am not denying that, as a form of physical education , 
sport ts a healthy counterpart of onesided em pha sis on culture. r ha 

b
.. ~~ ~ 1ect1ons to amateur sports that provide amusement and contribute to physical 

fitness. Sports beco_me unhealthy when they absorb all of our interests, deprive 
us of a sense for higher purposes in life, and deaden ou r emotions. 
. Alcoholism,_ absorptio~ by sex or betting are passions that readily degenerate 
mto pathological obsess ions. Alcoholism is a soc ial plague and has deleterious 
effects on economics and morality. 
. :he i~ea is_ widespread that we are born with disposition to alcoholism, that 
it is an ~ented weakness. It is not a mental illness but a symptom of mental 
abnormality. We know binge drinkers who, for long peri ods of time, loo k 
perfectly healthy and normal. They carry on their duties and do not feel an 
irresistible need of alcoholic beverages. And then, as if something had hit them 
they become incommuni cat ive, are dissatisfied with their work, feel depressed'. 
and _are ~nable to do anything . They may try hard to get over their depression, 
but m vam and seek relief in alcohol. Indeed, for a time alcoho l may be helpful. 

The ~ndividuals feel that they are free of a burden that was weighing heav ily 
on their mmd. They see everything in a rosy light and are in a happy mood. We 
can hard_ly ~ecog~ize them. Persons who were silent and unfriendly bec ome 
co~u01cat1ve, fnendly and happy, their eyes shine , they are full of jokes and 
are either aggressive or sentimental, according to their character. 

Unfortunately, the positive effec t of alcohol is temporary illusory and trea h M f· ' ' c _erou~. oments o JOY are shortly followed by de ep intoxication and loss 
0 : rationality. Some individual s become weak, for days, while others become 
violent. It is a terr ible sight to see people who are totally drunk weav ing from 
0 ·ct ' ne_ s1 e to ano ther while wa lking on the street, mumbling incoherently. 

Still worse, how eve r, are the scenes in which the drunkards act like madmen 
!out w~dly, _assault their w ives and children , break up what comes in thei; 

ay, until their strength gives out and they fall, like a piece of dead wood, into 
deep sleep . 

W?~n he sobers up , the alcoholic becomes aware of what he has done. 
Realizmg how difficult it is to contro l his vice, he gives up trying to remain 
sober. The end of the chronic alcoholic is usually sad and at times tragic. The 
last stages are characterized by total apathy and inability to do anything . 
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Here we have a confirmation of the concept of human mind as an are na in 

which a variety of drives, motives, tendencies and impulses interact. In order to 

maintain mental health, these driving forces must be in equi librium. In 

alcoholism, a weakness and urge becomes a blind, unc ontrollable mania . 

Can alcoholism be cured? The treatment, to be truly effective, requires 

a genuine regeneration of the individual: He must regain interest in work and 

life. This is a very difficult, if not altogether hopeless endeavor . Since the cure 

is problematic at best, we must focus on prevention. Laws prohibiting alcohol 

consumption by young should be strictly enforced . 
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Edvard BENES 
Psychologie politick eho stranictvi: 

Glosy k dnesnim politickym udalostem 
(Psychology of political parties: Comments on 

contemporar y political events) 
In: Ceska ku ltura (Czech Cultu re) 2 (11- 12) , 185-192, 1914. 

Edvard Benes was born on 28 May 1884 in Koilany , in western Bohemia, 
and died on 3 September 1948 in his count,y home in Sezimovo Osti. 

He started his university studies at the Czech university of Prague where 
T G. Masaryk was one of his professors. Shortly thereafter, in 1905, he left to 
study abroad the fi:elds of sociology, economics and philosophy. He was first 

in France (Paris's Sorbonne and the University of Dijon,), where he spent 
almost a year, then for a few months in London , and finally for a year 

in Berlin. He received the degree of Doctor of Law in Dijon in 1908. 
In September 1908 he returned to Prague to teach at the Commercial Academy 

and became lecturer of sociology at the Czech University of Prague in 1912. 
Most of the First (My War Memoirs ", tr. 1928) and all of the Second World 
War ("Memoirs of Dr. Edvard Benes ", tr. 1954) Benes spent abroad , fighting 

as a diploma/for the creation (1915- 1918) and restoration (1939-1945) 
of Czechoslovakia. He served as tbe country 's minister of foreign affairs 

(19 18-1935) and its p resident , under very difficult circumstances (1935 -1938, 
1945-1948). Some of the decisions made during his presidency remain 

the subject of heated discussions to the present time. 
Benes published , in Czech, a number of articles dealing with psychology 

(Olivova, 1994). 
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1. We lack a political culture. We have our traditions in literature , arts and 
science, but how many of our politicians have risen to the leve l attained in other 
fields, where are they today? In other areas we have at least a somewhat 
educated public, but is there a hint of political culture in our masses? 

We lack firm political traditions. Our political life followed an uncertain and 
discontinuous path, with breaches and disruptions. Political education was 
lacking - and it is still lacking today. In other fields, including economy , 
systematic education was available. This was not so in the area of politics . 
Individuals who are filled with shame and pain by the present situation must 

realize that political awareness must be cultivated. 
2. Much has been written about the problems of the democra cy in which we 

live! But what is democracy? A social system in which everybody must earn his 
living by honest work. By contrast, feudalism, absolutism , and monarchism 
make it possible for some to live at the expense of others. Consequently, in 
a well-functioning democracy there must be institutions that force everybody 
to work. At the same time, people should be able to take part in the 
management of the society's affairs. Democracy calls not only for institutions 
but also for people inspir ed by democratic ideal s: Not to live at the expense of 
others but for their own good and for the good of others. 

In our democracy (and in contemporary democracies in general) there are 
some institutions that merit being called democratic. Yet they are so imperfect 
that at present they make possible not a governing by the people but only 
a measure of indirect participation in government. There are too many remnants 
of the old absolutism. Most importantly, the people are not democr atic. In the 
last analysis, unsatisfactory political conditions are brought abo ut by inadequate 
citizens. Thus democracy 's problem is primarily a moral problem: The nee d to 

educate people to participate in a democratic social order. 
3. Today's democratic regimes operate through politi cal parti es . However, 

groups of people cannot act. This is the task of elected individuals. They are the 
executive organs of politi cal parti es. They are the leader s and decision 

makers. Here we come to democracy 's central problem: What does it imply to be 
a le ader in a democracy? How can an influential political leader be a true 
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democrat? And what does it mean for the mulft 
Clearly, tremendous moral - ethical . I ~ udes to be led and governed? 
involved. ' socia ' an psychological - prob lems are 

Politics and publi c life in general can be led . 
materia l and moral The guiding . . l f a

nd 
governed m two ways: · prmcip es o material go · h 

clearly stated earlier : Leadership ju t lik vernmg as been 
honesty , incompatible with gainlng ~ lt: an~ other type of work, calls for 
and misuse of government funds. ea at e expense of others, extortion , 

And mora l leadership? Here the answer is diff . 
must lead in the same way as a ere c· . icult . A dem ocra tic po litician a 1ve arust scientist O t H 
as they do. He daily struggles with a multitud , r poe . e wo~ks, just 
create_s by his daily life, by what he does b ~tf problems and co_nfl1~ts. He 
over himself . ' Y s struggle , and by his victories 

A genuine politician is a strong individual a . 
reflected in his daily activities To s h d ' g~eat per son. His greatness is 

h 
· uc a emocrat1c leader th I 

T ere is no separation between the d h 1 e peop e respond. 

1 k 
m an t e eader and the . 

on oo ers , of low social status The ·ct ify , Y are not passive 
4. And now let us take a look at y I ent with the leader and he with them . 

. our present situation In · th 
parties are collective bodies with tw . practice, e poli tical 
and governs, and the mass , of the ~ co:po ~ents '. a minority that leads , acts 
whole party should work in th . p rty at is bemg led and governed. The 

. e interest of both c 
mmority gains more while it fre 1 omponents. In reality, the 
is oligarchy, a government of a i~:nt i: :~~ te maj~rity_ for _its ow n gain. This 
the party. ' ic the mmonty, m effect, becomes 

How far are we from the ideals of a true d . . 
encourages misuse of the publ1·c ·t · " th emocracy! Matenal lea dership 
~ pos110n ior e acquis"ti f 
or securing comforta ble living L d h . . 1 on o wealth or at least 

the intoxicating experience of. n~:b~~~ ipa :ay bn?g out base egoism, fed by 
personal advantage. , n a skillful use of the masses for 

It all involves the role of the political artie . . . 
many problems and difficulties of d p s - and_ so it is m the parties that 
that we are not speakin . d emocracy have their roots. It should be clear 
and half-democracy . Ai;~:~::~ rt:ocracy as such but against poor demo cracy 
We need not only a reform of th/s \ :~ vote do~s not yet constitute democracy . 
but , first of all, we need truly d y dmd of votu~g and a reform of institu tions 

5. Most . e ucate emocrat1c people. 
importantly , we need different a 

member is not imbued w·th ·ct I f p rty members. Today's party 
d I I ea s o a true democ . 

angerous tendencies , dispositions and i I" . ra0'., is a person with 
excessively emotional A f· '. . nc mat1ons. He is a weak person · Irm conv 1ct1on _ be ·c · "f . . , 
- makes a person stronger while ·t k I sc1ent1 ic, religious, or artistic 
uncritically to excess As a I ihwel a ens a party man . He loves his party 

. ' • resu t e acks ob· • • opinions of others He read·! b h, . 1ect1v1ty and is into lerant of the 
· I Y e aves uniustly · ct· • ll 

prone to act in a Machiave11· f h . . , preiu ic1a Y, tactlessly. He is 
a h. 1an as 10n smce the g I f h 
c ieved without regard to the me d . oa s o t e party are to be ans use to ach ieve them The typ· l · 1ca party 
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man tends to be violent, fanatical, and convinced of his infallibility, prone to 
. d r H is the fruit of our half-democra cy. insincerity , fraud , an ies. e b f the 18-th century 6 h dern egalitarian dem ocracy , orn o . . In t e mo ' decisive factor. Individual s are viewed as bemg 

philosophy , the ;a sses ;:e t~:eir actual inequ alities and individual merits. Since 
of equ~ l ~o~dh, I isrega~ mg d as equal the collective will is defined by counting all the md1v1 ua s are :' ewe i f a·ning majority is at the root of votes; the majority wms. The strugg e or g ' 
democr acy's probl ems. erates of broad layers of the 

7. Unfortunately , the masses , as a: !g ::i sions. They are not adequat ely 
populati on, are not competent to m the substance of the problems facing 
educated and are unable t~ c~mpTreh~end be don e only by thoroug hly trained modern , very complex societies. is can 

sp;~:1::~se s, unable to make decisions on rationa~ gr_ounds, are mo~:~ ~y 
other criteria. They have th~ir interes~, ne;i:• c:::~:s;~:c::~J:ye~a:~d awa; 
emotion s. Instincts and emotio n~ ~~e bl~d: 1s·vely when led by individuals and easily convin ced to act qu1c y an impu I ' ·des the ground for 
;:~a:;:e:o:t~~ e:.i::c:~:::~~~\~:~: t~: i: ;; ~:~~ v~sed, led by private 

interests. . t . hich the political parties ope rate gives rise to a peculi~r The e~~1ronmen m w enters the political arena, it realizes that what is 
~:dsi:~~:\:: :~::: :f ~~: it re~eives ~ elec=~

1
I:ffo~la~l~ i~:;~s~~~~ 

number as much as pos sible , and his requires m t of the party Thus fighting comes to const itute the very central componen 
system in general. _ f rty psychol ogy are added personal 8. To these soe1a l compo nen ts o pa 

factors: , . . 1 the onl valid ones _ the sole truth. a) Insistence that the party s prmc1p ~s ar; y olled will lead to all kinds This is a dan gerous predispos ition wh ich, not contr , 
of und esirable bfehavi~~- l arty hold views on the idea l organization of society b) Members o a po mca p . h ·ced that these ideals can best and the nation that they chensh. T_ ey are conv 1and transfer their love of the 
be _transformed into rea_lity by their :~ ~:: rise to strong emot iona l bonds 
nation as a whole to_ therr l~"';t pa; 'that s~ch bond s are resistant to rational 
:.:~~~tt:~- ~~e~is;: se i;~i:duals to actions which can not be justified 

rationally. . d in fighting This makes them 9. As we noted, political parties ar~ e_ngage . . d~rin elections and 
absolutisti c and des potic. _Thel ~n~Clile ~ ft:~ ~n~e a of '~11 or nothing ". 
durin g voting in the cong ress1onah _ ah s ea ts to the ability to define what is . . . h arty pow e r w 1c amoun d Ma1onty gives t e p . 1· ·t d on ly by the aware ness that it might lea 1 aw. The party 's ruthle sness is im1 e 
to loss of votes and thus of power. 
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10. The principle of majority gives the governing party absolute power. It 
recognizes only one truth , one justice, one decision. It justifies everythi ng and 
thus excludes any negotiation and any concessio ns. This leads to the 
party 's intransigence, intolerance, fanaticism, and the claim of infallibility. 

11. This is reflected in the party's utter lack of object ivit y . The party 
glorifies all it does. Inappropriate ly magnified are also the merits of the dee ds 
of party members, with insignificant people achieving promine nce over night. 
Unimpo rtant actions are declared to have far-reaching effects , a trivial speech is 
ascribed a large significance, and a manifestation of a handful of people is 
portrayed as the holy voice of a dissatisfied nation. 

This lack of objectivity may manifest itself even in science, whe re objec tivity 
is essential. Thus a second-rate scientist may be proclaimed to be a genius, and 
contributions of little merit may be praised as highly important. Critics put on 
party eyeglasses and science is politicized . This can hap pen in the areas of arts 
and literature as well . 

Partisanship also denigrates and degrades. Significant actions by othe r parties 
are being overlooked , passed by in silence and their significance is negated . The 
efforts and deeds of members of the other party are sharply and unjustly 
criticized as insignificant and a major piece of writing may be characterized as 
wasted paper . 

The lack of objectivity manifests itself painfully in judging the morality of 
behavior. If a party member is involved in a transgression , the action is 
portrayed as a common occurence, having no particular significance. The same 
action by the member of the opp osition party would be castigated as 
a demean or worthy of severe puni shment. The leniency and justification of 
actions of the mem bers of one 's party , as contrasted with the applicat ion of 
extremely rigorous criteria to the behavior "of the others", clearly docume nts 
a partisan lack of objectivity. 

12. Anothe r feature of the party life and its lack of objectivity is the rapid 
forgetting of the adve rsary sins if he changes his party allegiance. Strange 
combinations of the po litical parties have been seen , in which the parties fought 
each other fiercely until they decided to form a coalition . They may become 
even more passionate enemies when the coalition falls apa rt. 

13. The lack of objectivity , at first unconscio us, may go through a phase of 
insincerity and hypo crisy before it becomes outright lies, deceit , and fraud. 

A party member , who becomes aware of his party 's errors, appeals at first to 
"tactical reaso ns" for closing his eyes. Then he begins to excuse and even to 
approve what at first he viewed as unacce ptable. 

In debat es and discussions we feel that an attack on our political party 
involves us , personally , and we counte rattack ruthlessly. This generates 
per so nal hatred and a tende ncy to consciously exaggerate , in order to da mage 
the opposite party and to raise the status of our own party. 

14. In this way the partisan sp irit inhibits sober and indepe nd ent thoug ht : All 
is viewe d from the point of view of the interests of the party. The partisan sp irit 
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overflows into areas one would not expect: Science, arts, administration, the 
judiciary, and employment. The effect of partisanship is pervasive and it 
becomes a feature of one's personality. 

15. A typical party member feels shielded by the party to wh'.ch he_rele~ates 
the responsibility for all that is said and done. And so hes, ?istorti~ns , 
vilification, defamation and slandering become current and common m the fight 
for every soul, every voting member of the uncultivated, incompete_nt m~sses. 

In the area of science, the partisan lack of objectivity is manifest m the 
placement of scientists, in the selection of assistants, toge~her with i?trigue s, 
secret denigration , vituperation, denunciations and tendentious repo_rtmg - all 
for the purpose of strengthening one 's own party and the weakening of the 
adversary. 

Here we shall limit ourselves to generalizations, since it is impossible to cite 
all the specific cases. The political parties have an endless number of methods 
by which to achieve their goals. The press is involved as well. . . . 

16. Naturally, the parties do not hesitate to accept Mach1avelhsm as ,_ts 
principle and guide for practice. No means are evil enough not to be used m 
the struggle for votes and members. 

we can daily witness, especially in the extremist parties, right and left, the 
shameful and morally unacceptable intrigues, heckling, denigration and 
denunciations. Numerous crimes and conspiracies have been organized with the 
sole aim of getting rid of influential individuals or a hate? party. _co~rt 
proceedings have been initiated in the interest of political parties , res~ltmg m 
the death of innocent individuals. We know of "agents-provocateurs and of 
crimes commited against the members of one's party under the pretext of 
destroying the other, hated party. 

17. In many countries the governments, polic e, and spies play a role. Paid 
agents are planted in political parties. In recent times such an ap?~oach v-:as 
used in Russia against revolutionary circles. It is not rare that the pohucal parties 
themselves place subversive elements in the ranks of the opposing pa~ or 
consciously support individuals of dubious character. When the latter achieve 
significance, they are "unmasked" and compromise the enemy party . . 

The battle-cry that "goals sanctify the means" is applied and the conscience of 
a committed party-man is able to bear it all. 

18. It is not necessary to stress that the psychology of the party press plays 
a crucial role in the malfunctioning of democracy and its party system. The press 
best reflects the activities of the parties and is their most direct organ. It 

documents what a party is all about. . 
The powerful impact of the collective psy che on the mind of individuals . 1s 

well known. The press is the best representative of the collective psyche , its 
incarnation and expression. All of us feel the powerful influence of th: pre~s 
since we sense behind it the pow er of the party, as the so-called public 
opinion". 

For this reason, the pre ss is the most powerful weapon in the struggle 

between political parties. It suffices that , shortly befo re a decisive vote electio 
or pub lic action the hostile press publishes a report , be it false, ch~rging ti~ 
opponents with unacceptable behavior - and the party is finished ! The 
collective psyche , speaking through the publication, has a powerfu l and 
immediate effect on the readers who believe everything the press asserts. What 
is essential is to scandalize the opponent. On the third day the whole issue ma 
be bagatelized but the action has achieved its aim. y 

The r~aders respond to strong stimuli and react immedia te ly . The parties 
and thelf press are aware of this and exploit it. 

19. These are the consequences of toda y' s party system. Lies, deceit and 
treachery insinuate themse lves into the system almost automatically and are 
difficult to eliminate completely, no matter how pure, moral and careful a party 
may try to be. 

In a small party this can be achieved while in a large party it is impossible. In 
a small party the feeling of responsibility is shared by the individual member s. 
A small party is rarely tempted to take recourse to lies and fraud . Yet the 
dispositions to do so are widely present and it requires great mora l strength to 
resist them. For these very reasons , the degree to which member s of a party are 
able to overcome these temptations is a measure of a political party's morality 
sincerity and social value. ' 

In summary: The despotism and absolutism , intolerance and fanaticism, lack 
of objectivity , lies , deception and cynical Machiavellism are sad consequences 
of two factors: 1) The fight between the partie s for the votes of politic ally 
uneducated masses , called upon to make decision s on the prin ciple of majority 
and 2) The mental disposi tions characteristic of the party members in our 
imperfect democracies. 
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Josef STAVEL 

Poradnictvi pri volbe povolani 
(Vocational guidance) 

In: Encyklopedie vyko nno sti (Encyclopedia of Efficien cy) 
Vol. 1, Man (( lovek) . Prague , B. Janda , 1934, pp. 320-327. 

Tbe author was born on 12 March 1901 in Znojmo and died in Prague 
on 17 March 1986 . Following his studies at Charles University, in 1927 
Stave! began his professional career as assistant in the Psychotechn ical 

institute of the Masai yk Academy of Labor (Masaryk ova Akademie 
Prace), in Pragu e. A year later he was called to Bratisla va, to develop 

a similar institute . He contributed imp011antly to the growth and 
development of vocation al guidance in Slovak ia (Dieska, 1943, 
Kovac and Kovalikova , 1993). In 1939 he returned to Prague 

to the same institute he le.ft 11 years earlier. In 1945 he became professor 
ofpsychology at Charles University, with focus on psychology 

ofpersonality , general psycho logy, and history of psychology . In 1971 
be published , in Czech, a volume on Psychology in Antiquity. 

More about Stave! see Bficbacek (1986). 
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Factors affecting the adolescent's attitude to occupational work 

In contemporary society, the major factor is the capitalist economic system, 

focused on the motive of earnings. It glorifies work efficiency, the ever deeper 

division of labor, and the generation of new jo_bs. 

At the same time the cities are being divided into areas in which one lives and 

in which one works. The work is more and more mechanized and loses human 

face. The number of independent occupations decreases while the number of 

people hired to work is on the increase. Thus the danger of unemployment 

rises, anxiety connected with employment grows and so doe s the suggestivity 

of the crowds. 
If we want to understand an adolescent 's ideas about the world of work, we 

must examine how it develops, not neglecting the child's early experien ces. 

Between the fourth and the eighth year of life the child is attracted by some 

occupations and incorporate s them into his games. 

Even later the occupations are not viewed realistically, including the 

youngsters who are forced at the age of 14 to choose their field of work. From 

the psychological point of view, they are too young to be able to make valid 

life-long decisions . 
In the poorer strata of the population, the earnings are the primary concern, 

forcing too many adolescents to choose unqualified work in preferen ce to an 

apprenticeship with a craftsman. Such choices indicate the 

adolescent's immaturity . Contemporary schools, distant from the realities of 

work , share the blame. 
The immediate environment is the decisive factor, since it include s human 

models . It may be the father but also a relative or an acquaintance. Family 

tradition as such is usually of little importan ce. 

The concept of a "free choice" of an occupation is fictitious. Considerations 

of capacities or inclinations are overshadowed by the limitations of possible 

choices. Only rarely doe s the choice reflect the adolescent's interests or abilities . 

In principle, both are relevant and, of course, the economics can not be 

neglected. 
The idea of guidance makes counseling a part of good scientific management 

that stresses planning, sound economics, and rationality in the organization of 

social life. 
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A psychologist 's role in vocational guidance should not be 1· · d 
d . · f b 'l• . urute to the 

1agnos1s o a 1 1t1es and the effort to match them to th · 
. . e reqmrement s of 

occupations . It should be a dynamic and creative process that takes · t 
1 · • . . m o account 

not on Y capac1t1es but mot1vat1ons, emotions , and inclinations as well. 
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.... 

Jan DOLEZAL 

Veda o praci (The science of human work) 
Prague , Political and Socia l University , 1948. Introduction 

Dolezal, born on 30 March 1902 in Vnorovy, died in Prague 
on 12jan uary 1965 . He served as director of the Institute of Human Work, 
in Prague, where he traine d a number of outstanding Czech psychologists. 

He was very helpful to one of us in the year s 1937-1939 when Brozek, 
with a fresh Ph Dr. from Charles University, worked as a psychologist 
in the Bat'a Shoe Factory in Zlin. In 1937 Dolezal became assistant 

profess or in Charles University 's Department qf Psychology. 
During the Second World War all Czech universities were closed. 

Aft er the war (19 47) Dolezal became associate pr ofessor of experimental 
and applied psy chology, full professor (195 6), head of the Department 

of Psycho logy, and director of research-oriented 
Charles University's Psychological Institute (Bures, Haskovec and Stikar, 

1985; Haskovec and Stikai~ 1994; Richter, 1981). 
His daughter Sona Hermoch ova followed in her father 's footsteps. She is 

teach ing social psychology, she was chai rman of the Dept. of psychology on 
the Faculty of Philosophy, Charles University (1991- 1997) , and is vice-dean 

for internati onal relations. 
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As is true of all scientific disciplines, in the science of human work we need 

to clarify the subject matter, specify the methods, and present the results , with 

focus on their practical significance. The phenomena to be studied must be 

defined, classified , and explained. 
As a rule , human work involves force and motion. In terms of physics, work 

is defined as a product of force and distance. However , such a definition app lies 

to dynamic physical work, and thus is too narrow. It fails to take into account 

two othe r forms of hum an work: Static physical work, which does not involve 

motion, and psychological work, essentially different from the physica l work. 

Mechanical work is an important component of human work, but it is just that: 

One compone nt. 
Human work is also an economic activity, essential to maintain man's life. 

Consequently, we must ask: What is man? Like other organisms, man is born, 

grows and develops, ages, and eventually dies. All of this, it has in common 

with othe r living creatures. However, it differs from them in important ways. 

Subhuman organisms are adapted to their environm ent and their ways of life 

are biologically dete rmined. 

In exp laining the functioning of the species, Ch. Darwin starts with a number 

of facts: 
1. All that lives, varies. 
2. Some of the variations tend to be transmitted to the offspring. 

3. Frequently the progeny is more numerous than can be maintained. 

4. This results in a strugg le for survival in which only some of the organisms 

remain alive. 
5. The struggle for survival facilitates the transmission of favorable 

characte ristics. 

Darwin exp lained mechani stically the origin of new characteristics and the 

adaptation to the environment. Historically, man's developme nt is characte rized 

by a progressive decrease in his dependen ce on nature. While the other 

organisms depend on their biological adaptat ion to the environment, man 

creates his own, cultural environment and adapts nature to his needs. In this 

process, work plays a central role. 
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The changes in the cultural environment involve two , complementary 

processes: 
1. Differentiation of activities, reflecting the ongoing division of work. 

2. Integration of socia l groupings. 

Man differs from all other forms of life by retaining modifiability of his life 

style and by prolonged development. Human beings mature slowly. Thus a pig 

doub les his birth weight in 14 days, a hors e in 60 days, and man in 180 days. 

Man's period of life is extensive, with the difference between man and other 

organisms growing ove r time. 

Through his work man modifies the external environment, thus affecting the 

possibilities of biological existence, but also creates cultural values, includ ing 

morality. 

In summary, work is the means by which man creates the external, materia l 

culture and the inner , psycho -social culture with its values and information that 

affect his behavior. 
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Frantisek HYHLIK 

Cesky clovek (The Czech character) 
Forum zahrani cnk h sruclenn'! (Foru m of Foreign Stude nts), Prague, 2 (7), 1-2, 1969 . 

Tbe autbor was born in Loukonosy near Chlumec on Cidlina 
on 20 October 1905 and died in Prague on 21 April 1981. He studied 

matbematics and philosophy at Charles university and obtained a RNDr. 
(doctorate of natural sciences) in 1930 . Until 1939 he taught in middle 
schools (gymnasia, in English bigbschools) in Slovakia , at whicb time 

he joined Prague 's Institute of Human Work. Later he was active 
in tbe field of vocational guidance and eventually became bead 

of tbe Department of Adult Education in tbe Pbilosopbical faculty 
of Charles University. He is author and coau tbor qf a number of books, 
inc luding Cbapters on education for vocations (194 5) , Tbe psy chology 

of a young reader (1963), Psycbological aspects of adult education 
(1973), and A small encyclopedia of contemporai y psycbology (1973) , 

published jointly with M . Nakonecny. More about Hyhlik see Tardy 
(1965) and Bures (1981). 
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What is the nature of the Czech character? It is a difficult question. To answer 

it scientifically, we would need to carry out a thorou gh, complex psychological , 

sociological, and socio -psychologica l inquiry. However, even that wou ld not 

suffice since the character of the Czech peopl e was modified in the course of 

the history of the country, with its econo mic and social changes and political 

developments . Our acco unt has to be base d on our personal experie nce and 

observations in times of peace and war, freedom and the lack of it, social 

growth and decay. We must pay attention to the interact ion of people , relation 

to work and fulfillment of obligations, the social order , morality, and man 

himself. 
Charact er incorporat es all the comp onen ts of personality: the capacity to 

reason, decision making, emo tional life nad motivation including needs , wish es, 

and desires . 
The Czech people are rational. Their innate level of abilities is high even 

thoug h it could not always manifest itself, due to the lack of socio-economic 

conditions essential for the development of their capacities, abilities, and talents . 

We have not learn ed to handl e hum an abilities econo mically, and this is 

a serious fault. 
We have a sense for reality and for objective app raisal of situations . We think 

logically and expect hone st, op en and sincere behav ior. We do not tolerate 

empty phra ses and empty promises. One disappointment may create a long

lasting loss of confidence. 
Our sense for dem ocracy and equal rights manifests itself in our ability to 

subjugat e personal interests and preferences to the interests of the society as 

a whole, but we insist that socia l and eco nomic difficulties be made clear and 

that the burden be shared by all. In critical situation s we are able to close ranks, 

to help each other , and to find means for mitigating the problems of our citizens. 

It is not in the Czech character to go for extremes, even though we cannot 

claim to posse ss a great dea l of self-control. We are like ly to seek mutual 

und erstand ing and agreement , and to create favorable environmen t in and 

outside of work . When we exhibit nervousness, irritability and touchiness, this 

is not likely to reflect innate disposition s to such behav ior but has reasons that 

lie elsewh ere. 
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The Czech peopl e are industrious, active , and inventive, provided the 

conditions for the manifestation of these charac teristics are present. We do not 

tolerate excessive control and direction. Such conditions lead to passivity, 

hesitation , and actions compensatin g for dissatisfaction at wo rk. They may 

manifest them selves in lower performance. Failures of work morale are likely 

to reflect the environment and the actions of managers who do not know how 

to deal with employees . 

Frequently we hear complaints of ego ism. Actually, this is not a · typical 

characteristic of the Czech peo ple but rather a consequence of the endeavor of 

some individuals to gain advantages at the cost of others. 

We do not tolerate discrepa ncies between what is being said and what is 

being done but it is likely to take some time before we are drawn into sharp 

and ope n criticism. In general , people keep criticism to themselves. 

At the core, the Czech people are peaceful. They like to have peace and quiet 

at work, and value secur ity of existen ce and of civic life. Then they fully put to 

use the ir abilities and charac teri stics basic to goo d perfor mance -

conscient iousness, responsibility , and pride of accomplishment. They behave 

respo nsibly in critical situations and have a strong sense of duty. They respe ct 

author ity, provided it is backed by training and education , which are regarded 

highly. This, of course, doe s not apply to everybody. 

Even in threatening situations, Czech people are not afraid, but this does not 

mean that there are no individuals who may betray others out of fear. 

Czechs are sensitive to the way they are being treated. They do not like gross 

behavior and excessive pride. They tend to be individualistic, which does not 

mean that they are asocial. They appr eciate privacy and an environme nt in 

which they can cultivate their hobbies. They value friendship and have a goo d 

time with others ; these attitudes are not always transferred to the work 

environment. 

Czechs are likely to become en thusiastic about ideas or issues, but do not 

always have the capacity to sustain enthusiasm and bring an idea to fruition. 

Their organizational abilities leave at times much to be desired. 

We could go on in our sea rch for characte ristics that are positive as well as 

negative but it would be more useful to search for those inner forces that 

strengthen the positive and inhibit the negative tendencies. Our search should 

begin with a critical look at ourselves, as ind ividuals. In viewing our "moral 

P_rofile" we cannot overlook our limitations or seek their roots in "extenua ting 

circumstances". In looking into a mirror we may find that we know little about 
ourselves. 
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In first approximation, when endeavoring to portray individual differences we 
ascribe psychological characteristics to individuals, as absolutes. Thus we may 
say that a given person is egoistical, not dependable, or hardheaded. However, 
human behavior depends both on the individual dispositions as well as on the 
situations in which we find ourselves. The share of the two components may 

vary. 
In practice, we give individuals a test or a standardized questionnaire. The 

latter, of course, may refer to natural situations. The formulation of this kind of 
questions calls for a good deal of life experience and must be done 
economically. The appropriateness of the question is subsequently verified: 
Questions that yield predominantly positive or negative answers are, of course, 
useless. 

The relationship of a personality trait and the situation is frequently implied 
in the very name of a trait. Thus "envious" refers to behavior in a situation in 
which we become aware or assume that another person has something we 
would like to have ourselves. The term "envious" design ates a high degre e of 
the trait, since in a lesser degree the tendency is common. We speak of 
characteristics that are manifested in specific situations as "reactive" properties, 
such as compassionate, malicious, or defiant. 

Even the characteristics that appear general, frequently imply reference to 
a situation. Thus "quiet" presupposes behavior in a situation that most peopl e 
would find conducive to excitement, to not being quiet. 

But what about the fact that we may not be consistent and in one situation 
behave egoistically whereas in another situation we behave altruistically, in one 
situation proudly, in another one modestly? 

The issue may be approached in different ways. For one, we may attempt to 
differentiate between accidental and substantive behavior. However, it is hard 
to define "substantive" beha vior. The permanence of behavioral characteristics 

is relative, at best. 
At times, the differences pertain not to the behavior itself but to its appraisal. 

Thus "ruthless" involves a judgment made by the other person. Moral judgments 
frequentl y reflect our own interests , whether as individuals , families or larger 
groups: we are apt to refer to a person as '.'egoistical" when the person infringes 
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on our own interests. Thus we regard a person as a "good one " as long as he 
respects our interests but all of a sudden he becomes "bad ", "egoistical", and 
"ruthless" when his interests cross with ours. He "disapp oints us". 

Our perception of how others judge us affects our self-esteem . Some terms 
for personality characteristics dir ectly inco rporate co nside ration of the 
evaluation of our behavior by others. Thus a "conceited " person has an 
overweening view of him or her self; an "arrogant" individual is disposed to 
self-admiration, claiming more conside ration than is due to him; and "modesty" 
characterizes a person who has a moderate view of his meri ts. 

Importantly, in different social environments the same behavior may be 
evaluated differently. The criteria of what is or is not proper vary, not on ly in 
successive generations but also in different segments of conte mporary society. 

In some circumstances the sense of hono r may give way to desire to secure 
personal advantage or it may be repressed by fear of losing a job. This does not 
mean that the sense of honor is lacking; it is simply weakly developed. A wea k 
disposition to be carried away by anger may be inhibit ed by considerations of 
undesirable consequences. 

In different circumstances the behavior may change, in a positive or negative 
direction, and may do so quickly. 
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Vladimir TARDY 

Osobnost v ruznych situacich 
(Personality in different situations) 

In: Psycho logie osobnosti (Psyc hology of Perso nality) 
Prague , State Pedagogica l Pub lishing House , 1964, pp . 191-193. 

Tbe author was born on 18 September 1906 in Louny and died 
on 18 April 1987 in Pragu e. At Charles University he studied mathematics 

and physics at the Facu lty of natural sciences (RNDr., 1931) 
and psychology at the Philosophical facult y (PhDr., 1936). In 1947 

he qualified to teach psy chology at the Faculty of education. In 1959 
he joined the Philosophical facult y and later served as head 

of the Department of psychology. In 1967 he became the first director 
of the new Psychology Institute of the Czechoslovak Academ y of Sciences. 

Identification with the po litical reform movement cost him a further 
professional career. More about Tardy see Sedlako va (1997). 

Personality was his central prqfessional interest . He wrote also on general 
psy chology (1957) and on history of psychology 0 956, 1966) . 
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Josef LANGMEIER 

Basic psychological needs 

ln : J Langmeier and Z. Matejcek , Psychological Depri vation in Childh oo d. New York, 
Halsted Press, 1975, pp. 305-314. 

17Je author was born on 12January 1921 in Nyfany. Langme ier studied 
at the Faculty qf Philosophy , Charles University (1945 -1948) and received 
his PhDr. in 1951. His disse11ation dealt with child psychology. In the y ears 

1970-1989 he served as head of the Cabinet of Psychology, Institute 
for Continuing Eduecttion qf Physicians and Pharmacists , and as external 

instructor at the Faculty qf Child Medicine and the Philosophiectl Faculty 
of Charles University . He beectme assistant professor in 1969 

and full professor in 1994 . 
Langmeier 's bibliography is large and impressive (Borecky , 1981 and 
Duno vsky, 1992). A number qf the publications were coau thored with 

Z. Matejcek . The bookji 0om which the present excerpt was taken appear ed 
in Czech, in several editions (1963 , 1968, 19 74) but also in English (1975), 

German (19 77), and Russian (1984) . 
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In addition to the biological drive for survival, the child manifests a need for 
active contact with the environment. His activity is oriented towards the world 
and objects in it. He picks up things and learns to recognize their relations and 
meaning. Early, he becomes attached to specific objects. Activity is essential to 
the child's experience. 

If the tendency towards interaction with the child's environment is to be fully 
realized, conditions must exist which provide opportunity to manipulate objects 
and thus incorporate them into the child's environment. 

The external conditions for the satisfaction and further development of the 
basic drive for active contact with the world may be analyzed at four levels. 

1. Stimulation is sought by the child from the earliest age. Typically , the child 
responds to appropriate stimuli by positive emotional reactions, and by attentive 
and exploratory behavior. Paucity or surfeit of stimuli are experienced as 
unpleasant and provoke rejection or indifference , or on attempt to .re-establish 
the de sired level of stimulation. The level of stimulus complexity or variability 
that individuals prefer differs from person to person and is dependent on such 
factors as age, consti tutional features, and previous experience. 

In all child-care systems mean s are prescribed by which kinesthetic, tactile or 
other stimuli are provided, from the earliest age (by carrying, rocking, wheeling 
in a baby carriage, tickling, singing, and presenting colored or bright objects), 
or by which stimulation is restricted (by swaddling or placing a child in a quiet, 
dark room). Cultures and societies (as well as individuals) differ in the degree 
of stimulation considered as app ropriat e. 

If objects are to play a positive role in the child's development, they have to 
be pleasing, interesting, must maintain activity, e_ncourage exploratory behavior 
and permit different types of manipulation. 

We refe r to the organism's readiness to interact with the environment as 
"arousal level". It involves both physiological (metabolism, neurophysiologi cal 
maturation) and psychological characteristics (such as emotional state, 
spo ntan eous acitivity, attention and learning , or tolerance of stress. _and 
frustration). It may be affected by chronic physical factors (such as nutntion) 
and by the psychological featur es of the environment (such as the richness of 
stimulation). 
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2. In order to facilitate a finely differentiated interaction w ith the 
child's surround ings, the environment must be coherently structured. The 
simple input of stimuli soon become s inadequate. The child begins to seek 
meaning in the arrangement of stimuli, is motivated to learn , to gain 
experiences, to seek order and to find solutions. All of this is manifested in the 
effort of a baby to obtain new skills through repeated testing and exercising to 
the point of fatigue, in the endless "why" of a small child , and the persistently 
pursued interests of a school child. By its very nature , learning is an active 
process. Through learning , rather than passively adjusting, the child grasps the 
world and modifies it in terms of his expectations. 

A toy to be truly suitable must offer the child the opportunity for different 
types of activity, appropriate to his level of ability. It must stimulate discovery 
of the essence of things and must encourage creativity. In all times and cultures, 
the child-rearing models include specific methods that encourage cognitive 
learning, facilitate the growth of kn owledge and ne cessary skills, and in this 
way promote a more effective orientation to and mastery of the surrounding 
world. 

Initially, the child learns only slowly to respond in a differentiated way to 
particular categories of stimuli, bu t after the second month such learnin g 
progre sses rapidly. Under normal circumstances, dependance on complex 
stimuli of a social character assumes special significance, as is evident from 
sudden increases in smiling, vocalization , mimicking, and emotio na l 
communication. The child has learned to sit and then crawl, to manipulate 
objects, and rely more on the social sources for need satisfaction. 

The human figure and human behavior become the most interesting "thing " 
and his interaction with people becomes central. The child 's social experiences 
determine his ways of cooperation and conflict resolution. In a similar way , his 
experiences with the material world de termine his activity in the sphere of 
objects - the mode of his exploration and performance. 

At this level of experience, substitution of the mother can be only moderately 
successful, since the child needs a predictable environm ent. Control of stimuli 
eliciting the child's beha vior constitutes a very subs tantial part of ch ild care and 
of the social framework in which the child deve lops. The mother is the 
child's teacher, helpin g to organize his experiences in such a way that he can 
find his way in a situation, can und erstand and manage it. This eliminates the 
feelings of anxiety and fear which occur when the known structure, order, and 
security are withdrawn and when the child is expose d to the new and 
unexpected. 

3. The maintenance of the child's identity in the flux of stimu li and events is 
facilitated by the formation of a close attachmen t to somebody or someth ing 
that becomes central to the child 's needs and strivings. This is usuall y the 
mother (o r a mother surrogate). Later other perso ns - the father , the family as 
a whole, the peer group - may assume this role. 

A child's need for deep attachment is well recognized although it is variously 
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labelled (dependency need , need for love, affiliative need) and differently 
interpreted. For the small child, interaction with the mother becomes the most 
desirable , dominant activity. The mother comes to represent the child's world 
and the mother-child modes of communication are rich - verbal and non 
verbal, cognitive, and emotional. The child smiles at her and demands a smiling 
response from her, listens to her voice and responds by making sounds, reaches 
for her, asks for things and hands them back, cries when the mother leaves or 
fails to come when called, and welcomes her as she returns. 

As the child's skills develop, his interactions with the mother become more 
extensive and more sophisticated. The extensiveness and creativity, novelty , 
variability, and ingenuity in the child's play with his mother is truly amazing. 
The modes of contact with the mother , offering satisfaction in themselves , 
without any other award, are interminably reiterated. To play with the mother 
is preferred to playing with attractive toys or with other persons, no matter how 
kind and interesting. The mother 's presence as such brings pleasure and 
satisfaction to the child. At the same time, it generates the sense of confidence, 
motivates him in all activities, thus enhancing his performance and learning. 

In this relationship, the child is not simply a passive recipient of 
mother 's attention. However, there are great individual differences. Some 
children energetically and insistently demand frequent , intimate contact while 
other children prefer to have the initiative come from the adult. The children 
are extremely sensitive to even short periods of interupted contact. The mother 
can not be fully substituted, although a toy - a teddy-bear or a doll - can serve 
as a partial substitute. 

4. Finally, in the context of the growing interaction with the world, the child 
endeavors to establish himself as the central object, the carrier and the source 
of all his activity in the environment, as well as the recipient of the actions of 
others. This is shown in the need for the development and strengthening of the 
emerging "I" in its relationship with social environment, and involves such 
personal -social values as the child's sense of autonomy , his search for identity , 
for achievement of personal growth and self-fulfilment, and for the 
establishment of personal integrity. 

The moth er, as the external organizer of the child's activities, is gradually 
replaced by the internal organizer, the child's "I". The child, who up to that 
point has been extremely dependent on interaction with his mother, now 
attempts to develop personal relationship s with the world, rejects instrusions 
into his personal space, and asserts his own wishes. The child is proud of his 
independent achievements. In achieving goals that he has established or 
selected as his own, by gaining new knowledge about things, and by acquiring 
new skills, the child now makes his newly discovered "I" real. This is satisfying 
and motivates further activity. Individual objects and events are re -evaluat ed, 
and learning acquires personal significance. 

Through his relation to "you", the child finds his own identity. This is the basis 
of his "I". He also recogni zes the reciprocity of "you"-"I", realizes what "you" 
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expects from his "I" and, similarly , what "I" can expec t from "you". He expe cts 
praise, acceptance of his assumed or assigned role , and evaluation of his 
performance and status. 

Inevitably , the newly created "I" returns to itself: The ch ild invest igates, tries 
to understand and evaluates himself , seeks and discovers complexity and 
meaning. At this level, the mo the r's task (and, later on, the task of other 
socializing influences) is parti cularly onerous. She still exists, of course , as an 
object of loving relationship , from whom the child gains personal security. She 
is also the child's first "you", and needs to retreat somewhat and help the child 
to bridge the gap between complete dependency and a growing independence . 
She must also help him to discov er goals and values which he will internalize 
and which will reinforce his own "I". She must help him to appreciate complex 
roles , inside and outside the family , and to adopt his own personal role. 

In his relationship to his mother, the child becomes aware of the social 
implications of his own behavior. Gradually, he introjects the values of the 
mother and internalizes behavioral norms rela ting to "good " and "bad " behavior. 
The child comes to apprecia te what is exp ected of him, how he can please or 
offend others, and his behavior begins to be governed by these criteria. He 
insists on going his own way, refusing help from other people: "I'll do it 
myself'. 

In the pre-school period (from two to five or six years ), the child learns 
rapidly , deve lops verbal and practical skills, and learns new social habits in the 
family, on the playground , and in the nursery schoo l. The center to which all 
his activity is related is now the family and the home rather than sole ly the 
mother. The child establishes relationships with all members of the family and 
finds his place among them. There emerges a new and more indepen de nt 
"family I". The child is now able to leave the close family circle to enter a new , 
wider, more challenging world. 

At school age , the child 's learning progresses more systematically , both inside 
and outside the school. At about eleven years of age, the child usua lly finds 
a new model for his social behavior. This is usually a peer group, acco rdin g to 
which a child judges his behavior , his hobbies, his desires , and his values. 
Deviation from th is model is as stressful as was a separation from the mother 
for a toddler or absence from the home for a boy of five years of age . From 
new conflicts and confrontations there emerges the "group I", thro ug h which 
the child achieves new selfassur ance and a new image of himself, and finds new 
ways of participa ting in the society. 

During the adolescent period , th e child 's inter ests begin to differentiate mo re 
distinctly into such cate gories as social, vocational, scie ntific , and ide ological. 
He is likely to find a new model in the form of a generally ad mired adu lt figure 
- a professional authority, a pop singer, famous actor, sportsman or politician. 
Alternately , he may find an attractive figure amond his friend s. His new ego 
identity incorporat es an ideal which he will attempt to realize. His new ly 
developing "I" see ks fulfilment in the socia l and cultura l context of the times. 
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Zdenek MATEJCEK 

Proc lide chteji mit deti? 
(Why do peop le wish to have children?) 

In: Z. Matejcek and J. Langmeier 0986) 
Pocatky naseho dusevniho zivota (The beginnings of our psychological life), 

Prague , Pa norama, pp. 34-41. 

Matejcek was born on 16 August 1922 in Chlumec on Cidlina. Following 
the war he began his studies at Charles University, with focus on world 
literature, and prepared himself for a career as a highschool teacher. 

He received his PhDr. degree in 1951. For political reasons he was not 
permitted to teach. 'This was in a way fortunate, for the author himself 

and for Czech science: He switched to psychology , starting in Prague 
in the Sociodiagnostic Institute (1950-1951) and later working in several other 

institutions . In the Child Psychiatric Out-patien t Center he was involved 
in research on children who were institutionalized or suffered from learning 

disabilities and organic brain damage (Borecky, 1982 and Sturma 1992). 
He is the author and coauthor of 13 book-length publications , including 
"Maltreated, abused and neglected children ", published in 1995, the year 

in which he received the title of university professor. 
On the anniversary of the foundation of Czechoslovak Republic, 

28 October 1996, prof Matefcek received presidential Medal for Merit 
(Za zasluhy). 
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Why do people wish to have children? 

To put it more psychologically: What value do children have for a family? 
What needs to they fill? 

To find out , we have to ask people. This can be done in a variety of ways. 
The principal problem is that, as a rule, people do not give thought to the basic 
values of life and thus, when asked, cannot tell us. This forces us to examine 
man 's basic biological and psychological needs. 

Clearly, one of these needs has to do with sex drive - the need for sexual 
satisfaction. However, the matter is more complex, since there are other 
biological as well as psychological needs. All of these must be satisfied if we 
are to live a "normal", healthy life. Psychological depri vation affects very 
negatively the development of human personality (J. Langmeier & Z. Matejcek, 
Psychological deprivation in childhood. New York: Wiley, 1975). 

In our study of children growing up in institutions that did not meet the needs 
normally provided by families , we ascertained four basic needs . Other studies 
enabled us to add a fifth need. 

1. The need for stimulation, adequate in term s of quantity, quality and 
diversity. Satisfaction of this need is manifested in the organism's activities. 

2. The need for a world that is meaningful. If stimuli are to yield experience 
and knowl edge, not chaos, there must be some order. They must mean 
something. Satisfaction of this need makes possible learning and facilitates the 
organisms's adaptation to its environment. 

3. The need for feeling secure. It is met by satisfying emotional relations . Its 
satisfaction is essential to purposeful work and social activities. 

4. The need for development of identity, of our "ego", but also of social 
prestige. Its satisfaction enhances selfrespect, selfconsciousness, and satisfactory 
socialization. 

5. The need for a positive, hopeful life perspective. Its lack leads to 

desperation. 
Having children , in itself, is not a basic psychological need but , in adults, it is 

one of the important means to the satisfaction of their needs. It is true , howev er, 
that failure of their satisfaction does not have consequence s as dramatic as it 
does in childhood and adolescence, when different ment al functions are still 
being developed fairly rapidly. 
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This process slows down but does not stop altogether when the age of 
"maturity " is reached. In many ways it continues way into old age. Furthermore, 
it was estab lished that satisfaction of the psycho logical needs of adults is 
importantl y dependent on intergenerational interaction. 

Children contribute significan tly to the satisfaction of human needs, to the 
formation of healthy human personality, to man 's social relation s and , in fact, 
to the whole course of life. It is true , howeve r, that they can also interfere with 
the realization of values that adults regard highly. The pattern of men 's and 
women's values is strong ly affected by the culture in which they live, by their 
social relations, and by the materi al basis of life itself. At the same time the value 
patterns reflect the personal characteristics of individuals and the life history of 
each of us, including education and life experiences. This exp lains why the 
pattern of values in different individuals is differe nt. 

Even though, usually, we marry individua ls wi th the same or similar system 
of values, this is not always th e case. With justification, we can ask a part icula r 
man or woman whether having children has contributed to the fulfilment of 
their basic psychological needs or has impaired it. If the latter is the case, inner 
conflicts arise. Should they be longlast ing, they may give rise to an ambivalent 
or not very warm treatment of the children. 

We sha ll attempt to summarize the arguments one hears in regard to having 
or not having children. 

Why to have ch ildren ? Why not to have children? 

1. STIMULATION 

Children bring a great deal of 
excitement into parents' lives. There is 
never a lack of amusement as well as 
concern. Without childr en life and 
marriage itself would be boring and 
empty . 

Children interfere with other forms 
of stimulation. We are tied down and 
can not enjoy life fully. The children 
represent stress and impoverish our 
lives. 

2. MEANINGFUL LIFE 

Children facilitate the parents' inner 
growt h. With the children the parent s 
grow, mature and grow in wisdom. 

Children tie the parents down to the 
kitchen stove, diapers , and - later -
schoo l work. Child care br ings 
nothing to parents . 

3. HUMAN RELATIONS 
Children rece ive but also return love. 

We are mutually bound by deep 
emotional bond s. Children are our life 
secur ity. 

Children are an eve r-prese nt threat 
to our peac e of mind and securi ty. 
They make us vulnerable. 
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4. IDENTITY 

Children enhance our social value. 
They need us. We are normal people 
and everybody recognizes it. 

To have children hinders our ability 
to reach higher social goals. We would 
achieve more without them. 

5. OPEN FlITURE 

Children are our biological 
contribution to mankind's existence 
and continuity. Their education is our 
investment in mankind's future. 

Having children hinders our ability 
to make lasting contributions. We are 
bound to daily cares. We are prisoners 
of the present. 

The model outlined above helps us to understand better the complexity of the 
issue of "having or not having" children. Politicians attempting to influence their 
countries' birth rates must take this fact into account , whether favoring or 
wishing to discourage high natality. 

The efforts of less technically developed countries to limit their run-away 
population growth can not rely solely on means for preventing conception. 
Stressing security for old age may be more effective. Similarly, prohibition of 
abortion or provision of salary supplements or tax relief based on the number 
of children, alone, is not likely to raise natality significantly . 
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Milos MACHAC 
and Helena MACHACOVA 

Excerpts from Psychicke rezervy vykonnosti 
(Mental Reserves of Performance Capacity) 

Prague , Karolin um, 1991. 

Machac was born on 30 August 1922 in Lipany and died in Prague 
on 20 August 1992. He finished his university studies a t the Philosophical 

faculty of Charles University in 1949 with specialization 
in psychology and sociology. 

In 1965 he became director of the Psychological Institut e (till 1972). In 1983 
he joined the Reseai-ch institute of the Faculty qf Physical Education 

and Sports. He retired in 1989 and , .following the revolution 
of November 1989, in the context of political rehabilita tion, Machac was 

named professor (Brichacek , 1992). 
In 1976 his Harmonizing of Mental States and Pe,:formance appeared 

in English. He is co-autho r, with H. Machacova and ]. Haskovec, of a volume 
on Emotion and Pe,formance published in Czech in 1984 and 1986 . 
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Helena Machacovd was born on 23 December 1941 in Prague. She received 
her MD from Charles University in 1964 and advanced degree of CSc. 

in psychology in 1977. In 1967 she statted to work in the Institute 
of Psychology and to lecture in the Depattment of Psychology. Her central 
scientific interest is in the control of stress. She is the author of the book 

Objective Diagnosis of the Mental Stress (1978). She co-authored, 
with her husband and j. Haskovec, Mental Hygiene and Prevention 

of Stress (1984). 
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Psychological interventions (pp. 56-58) 

The book is devoted to psychological (more precisely, psychophysiol ogical) 
interventions, referred to as "techniques of autoregulation " and designed to 
supplement mental health care. The goal of these techniques is to achie ve 
a "reduction of tension" (relaxation) or replacement of unpleasant , "neg ative" 
mental states by pleasant, "posit ive" ones. 

This helps to correct or prevent dysfunctions that may emerge in the 
emotional sphere and that have a negative impact on the feeling of wellbeing 
and on work capacity. Importantly, such emotional dysfunctions affect the inne r 
organs negatively and may give rise to psychosomatic diseases. Utilizing 
autoregulatory methods , we are able to combat such maladaptive processes. 

The authors consider a variety of psychologic al interventions, beginning with 
the ancient techniques of yoga and meditation but focussing on 20th-century 
developments, including "autogenic training" Q. H. Schultz) and "progr essive 
relaxation" (E. Jacobson). Particular attention is given to the "Relaxation 
Activation Method" (Machac, 1964). 

This method is the practical outcome of Machac's origina l approach to the 
regulation of the psychophysiological state. In the past, the approach has been 
focused on the reduction of neg ative tension. Machac's approach is qualitatively 
different. The point was not only to reduc e nega tive tension , but to actively 
replace it with positive tension. To rep lace distress - which is harmfu l and 
damaging to health - by positive tuning, which is beneficial, generating feelings 
of security, self-assuredness, wellbeing as well as the positivel y oriented 
readiness for action. The effect of this "retuning" is long lasting and more stable 
than the effect of mere relaxatio n. 

Machac divised this method in the early 1960s. The theore tical outlines of the 
idea did not start appearing in world literature until the 1980s. The monog raph 
"Harmonizing of mental state and performance " examines this method from the 
theoretical and the practical point of view. 

The authors of the volume under consideration have thirty years experience 
with this approach , including exte nsive experimental investigations . They 
obtained favorable therapeutic results with patients suffering from 
psychosomatic illnesses and worked success fully with outstanding athletes to 
help with the problems they have in reaching their best performance in 
important competitions. 
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Jiri MRKVICKA 

Knizka o radosti 
(The book on joy: Genesis of personality) 

Prague , Avicenum , Ch . 10, 1984. 

Except/or his un iversity y ears spent in Prague, the author Lived 
and worked in eastern Bohemia . He was born on 18 1l1arch 1931 

in the small town qf Slati11any. He wrote that, if he can manage to do so, 
he will die in the sam e pla ce. Son of a teacher, Mrkvicka attented 

the gymnasium in Chrudim and spent the years 1950 -1955 in Prague 
where he stud ied psychology and philosoph y at the Philosophical facult y 
of Charles University. He regards bimse!f as a disciple of the psychologist 
Jos((/ Stave! and the philosopher I B. Kozak . As a clinical psy chologist 

in 1955 Mrkvicka joined the staff of the psychiatric division 
of the hospital in Pardubice , retiring in 199 1. From a theoretical 

and practical poi nt of view he was concerned primaril y 
with the psychology of adolescence , psychology of personalit y, 

and humanistic psychotherapy. In addition to the Book on joy , 
his principal publications include Man in action : Motivation of human 

behavior (Clovek v akci: Motivace Lidskeho jednan( 1971) 
and Discussions with you (Rozhovory s Tebou, 19 74), based on talks 

with a y oung man. 
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Our thoughts on the highways and byways of human life are coming to 
a close. Yet there is one topic we can not bypass: The danger that our feverish 
daily activity will make us unable to find time for silence, for thoughtful 
reflexion, for ourselves. 

In accord with an old philosophical tradition, let us refer to this inner pole of 
our being as "inner experience". It is a very special kind of communication - an 
encounter with ourselves. 

Our "ego" is a complicated structure, involving the capacity for self-awareness 
but also the mental processes that guide our actions: self-control and self
evaluation. It determines to what extent we are able to hold ourselves in check , 
do not yield to blind instincts and the temptations of the moment, and are 
capable of seeing beyond the immediate situation. The Ego enables us to view 
our actions in a longer perspective, and thus to give them meaning. 

Over time, we create a relatively stable self-concept - a self-portrait. We 
continue to work on it. It incorporates our understanding of our place in the 
world, of our role in life, of the ways we manage. 

Nothing can prevent us from incorporating into the portrait ideas about what 
we wish it to be or what we should be. In fact, this process is appropriate. The 
idealized Ego reflects also ideals and aspirations held for us by those with 
whom we live. 

There is a dynamic tension between the real and the ideal. The movement can 
proceed in either direction. On the one hand , the real can come up closer to 
the ideal, and this is an essential constituent of a creative growth of personality. 
On the other hand, the ideal may approach the level of reality. Such sobriety is 
needed to correct the ideals that in our youth may be placed at a level that is 
too high. Nevertheless, the difference between the ideal and the real can not 
and should not vanish. 

Their equilibration leads to healthy self-acceptance. People who can not be at 
peace with themselves are unlikely to achieve peace with others. People who 
cannot accept themselves will not readily be accepted by others. On the 
contrary, self-acceptance and ac;:ceptance by others facilitates self-respect - an 
experience that is of profound significance for personality formation. 

We have reached a high point on our journey and it may be appropriate to 
take a backward glance. 
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Human beings differ from animals in that we are not inescapably tied to 
a given situation. Our life experience enables us to predict. The capacity to 
transcend the present is the essen ce of man 's mind . It enables us to examine 
not only the individual details of the situation in which we find ourself but the 
situation as a whole, and view our response to it from the per spective of our 
life experience. 

Human beings are creatures wishing to understand and seeking mea ning. Our 
understanding of "meaning" has been greatly enhanced by the theory of systems 
and the system-approach in general. The key concepts are structure , 
information, regulation, and function. In this context we can say that something 
has "meaning " when it functions as a component integrated into an orderly 
system. 

Consequently, the question concerning the meaning of human life calls for the 
discovery of meaningful connections. Our central values are inco rpor ated into 
life's "themes": Marriage , parenting , home , security of life, vocation , ongoing 
self-education , friendship , social involvement and political participati on, free 
time, rest and hobbies, social level and financial status, but also our 
understanding of the people and the world around us. 

Here our theoretical excursion comes to a close and we can return to the topic 
of mind and personality. An important facet of our inne r life is conscience. In 
our external experience we face the world; in dealing with conscience we face 
ourselves. Conscience has been defined as "the voice of society iri us". As such 
it consists of orders and prohibitions - especially the prohibitions - that we have 
learned , beginning early in childhood with moth er's "Don 't" and a light slap of 
the little hand. Later, when parental authority is replaced by that of society , the 
principle is the same - the voice of an external authority . 

The road from childhood to adult conscience is marked by inner struggles and 
conflicts. The revolt of early youth against previously acknowledged authority 
is followed in later adolescence by search for a life model and , fina lly, by the 
emergence of adult conscience, of one 's own authority. 

A mature conscience is a conscience that does no t recoil from taking risks . 
Then and only then can it serve as an effective inner compa ss. Should it be 
required, we should be morally strong enough to bear the weight of guilt , 
realizing that we have deviated from the correct path and must reorient 
ourselves. This we undertake at our ow n initiative and risk. Howe ver, each such 
episode helps to keep our conscience from becoming sclerotic and dull. 

We must learn how to listen to our inner voice and not permit it to be 
deafened. 

First we must quiet down . Becoming quiet permits thoughts to mature . The 
ability to meditate must be cultivated systematically. Importantly, we need to 
find time for being quiet and silent. It helps if a book is at hand, preferably 
a book of poetry. To "tune in" we can read a poem, even a single line of a verse. 
To meditat e is to put on long-distance glasses. 

Related to medit ation but different is self-reflexion, oriented to one 's concr ete 
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· life situation. Then comes the last step: The confrontation of the outcome of our 
meditations, with their long-distance orientation, and of the short-distance self
reflexion. We gain by switching the perspectives. Importantly, we must remind 
ourselves that we are not alone on the road. 

This is only one of the possible approaches to getting to know ourselves. 
Autognosis is not the final aim but only an instrument of ongoing self-education. 
Its aim is to put "finishing touches" on the formation of personality. 

In a newborn child, humanity exists only as a potential. Whether and to what 
extent it becomes a reality depends on two, complementary processes: 
socialization and personalization. 

Socialization is a process by which an individual incorporates himself into the 
society. We may differentiate between the external facet of the socialization 
process - the learning of the social roles, and the inner facet - the identification 
with societal values. This differentiation is important for understanding some 
forms of asocial behavior. 

Personalization includes a variety of processes involved in the formation of 
personality as a unique entity. We differentiate between individuation as 
a process in which personality is formed by external influences, and 
personalization in the narrower sense, as self-formation. Self-education is 
a critical component of "self-realization". It is expressed in what we do and has 
nothing to do with any sophisticated forms of egoism. 

The growth of personality includes cultivation, beginning with the cultivation 
of our sensibilities and sensitivities. The final goal is a fully developed mature 
personality - the ideal reached by only few but a "Mecca" for us all. We need to 
study more the individuals who reach this goal and realize fully their potential. 

We know that such people are satisfied as regards their basic needs. They 
have firm roots. They have good friends , they love and are loved. They have 
their place in life and are respected by others. They have a feeling of their own 
worth and have self-esteem. They have space in which to put to use their 
creativity. They do not close themselves hermetically in that space and share 
their gifts freely. 

Being ready for new experiences, for the opening of new horizons, they are 
models for us. If human eyes are the eyes of the cosmos , as some think ers 
maintain, they must remain open. This is our responsibility. 

Our inner growth is a function of our experiences, the foundation of 
wisdom. 

However, wisdom is not an immediate product of life experience. It requires 
distance. 

There is a special form and mode of distancing - the distance gained by 
mastering the "crisis of the other river bank ", when the thirst for knowledge and 
concern with work ceases to drive us. 

The very fact that "the second bank " is in sight assumes special significance. 
We become engrossed in walking on quiet country roads, where we can walk 
slowly, with a collected mind. 
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The experience of life's fulfilment is not likely to be accompanied by ecstatic 
emotions of happiness but of serenity - of sunlit inner peace. 

This is so, I know. For better or worse, only poets can accompany us on this 
part of the journey. 
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Appendix 
THE EDITORS ' BIOGRAPHIES 

Josef BROZEK travelled from War.saw to be born in the ancient town of Melnik 
on the Labe (Elbe), in the center of Bohemia, in mid -August 1913 . Two year.s 
in War.saw were followed by 5 year.s spent in Siberia . His studies in Bohemia 

were completed by a PhDr. degree in phil osophy and psychology in 1937. 
He continued his studies at the Univer.sity of Pennsylvania 0939/40) 

and the Univer.sity of Minnesota 0940/41). 
In Prague he was employed as psychologist in the Vocational guidanc e center 
(fir.st half of 1937) and , in Zlin as industrial psychologist for the Bat'a Shoe Co. 
0937 -1939). In the US, he was associated with the Laboratory of Physiological 

Hygiene (School of Public Health, Univer.sity of Minne sota, 1941-1958) and 
the Department of Psychology, Lehigh Univer.sity (Bethlehem , PA, 1959 -1979). 

His specialties included research on the behavioral effects of inadequate 
nutrition (coauthor of Tbe Biology of Hum an Starvation , 1950), body 
composition, and history of psychology (with]. Haskovec) ]. E. Purkyne 

and Psychology, 1987, T. G. Masaryk on Psychology, 1995. 
On 12 September 1996 Charles Univer.sity awarded Brozek a gold medal 

in recogni tion of his lifelong contributions 
to Czech psy chology and anthropology. 
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Jin HOSKOVEC began his university studies in the fall semester of the year 
1951 -52 at the Palacky university at Olomouc. In the spring semester 

he transferr ed to Charles University in Prague. He spent the academic year 
1953-54 in the Slovak university in Bratislava attending the lectures of two 

outstanding Slovak psychologists, A. Jurovsky and j. Cecetka who had studied 
in Prague . Du ring the fourth and fifth year Haskovec studied in Prague where 

he met prof essors V Pfihoda , J. Stave!, J. Dolezal and Vl. Tardy as well 
as the student colleague,]. Mrkvicka. He received his PhD in 1965 . 

Following the Velvet revolution Haskovec was twice elected a member 
of the Senate of the University. 

For many years Haskovec cooperated with Brozek, in Prague and in 
Bethlehem, PA, USA. Some of their publications are listed in the selective 

bibliography. 
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PSYCHOLOGICKE MYSLENI A SPOLECNOST 
K.ARLOVA UNIVERZITA 1348-1998 

Souhrn 

Publikace je zamere na na psychologicke mysleni a jeho vztahy k problemtim 
spolecnos ti, k jejichz i'eseni psychologicke mysleni mtize pi'ispivat. Uva.di 
myslenky vyznamnych osobnosti ceske narodnosti, ktere bud' studovaly , nebo 
ucily na Karlove univerzite od 14. stoleti dodnes. 

Tematicky lze jejich pfispevky rozdelit do osmi psychologickych oblasti: 
1. abnormalni (naruzivosti a sebevrazd y) 
2. vyvojova (detstv i a dospelost) 
3. pedagogicka (uceni a vyucovanO 
4. klinicka (zvladani stresti) 
5. osobnostni (po ti'eby, po stoje a smysl zivota) 
6. pastoralni (nectnosti a hfichy) 
7. pracovni a poradenska 
8. socialnf a politicka 

Zvlasr rozsahla je oblast posledni , ve ktere se pojednava o charakteru naroda , 
moralce a spolecnosti , politickych strana ch, a o vyuce jazyku jako nastroji ke 
zlepseni mirove spoluprace mezi narody. 

Vyber stati je tedy zamei'en na otazky narodni a charaktero ve, na otazky 
mravni, na vychovu a na to, co V ceskem psychologickem mysleni smefuje 
k demokracii. Tento soubor nejruznejsfch psychologickych studit spojuje 
vedo ud motiv - v dne sni terminologii bychom i'ekli, ze jde o psycho logii 
humanistickou. Ta ovsem v nasem pfipade zapa da do psychologie v sirsim 
slova smyslu "socialni". 

Autoi'i se sousti'edili na osobnosti , ktere jsou v pfimem vztahu ke Karlove 
univerzite. Proto tedy neni do souboru zai'azen ani J. A. Komensky ani nektefi 
dalsi pronikavi myslitele. 

Kniha aspiruje na to, aby pi'ispela k reprezentaci univerzity pi'i jejim 650. vyroci. 
Pi'edstavuje se v ni psycho logicke myslenf na univerzite i mimo ni, tak, jak se 
postupne vyvijelo a zasahovalo do zivota spolecnos ti. 
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PSYCHOLOGISCHES GEDANKENGUT 
UND GESELLSCHAFf 

KARLSUNIVERSITAT, 1348-1998 

Zusammenfassung 

Die Publikation stellt eine Sammlung von psychologischem Gedankengut und 
seine Beziehungen zu Gesellschaftsproblemen dar. Behandelt werden 
bedeutende tschechische Personlichkeiten, die im Zeitraum vom 14. Jhdt. bis 
zur Gegenwart an der Karlsuniversitat entweder studiert oder gelehrt haben. 

Thematisch kann man die Beitrage acht psychologischen Bereichen zuordnen: 

1) Pathologie (Leidenschaften und Selbsmorde) 
2) Entwicklung (Kindheit und Erwachsenheit) 
3) Padagogik (Lemen und Unterricht) 
4) Klinischer Bereich (Stressbewaltigung) 
5) Personlichkeit (Bedurfnisse, Einstellungen und Sinn des Lebens) 
6) Pastoraler Bereich (Untugenden und Sunden) 
7) Arbeits- und Beratungsbereich 
8) Sozialer und politischer Bereich 

Besonders weitreichend ist der letztgennante Bereich, der Nationscharakter, 
Moral und Gesellschaft, politische Parteien, und Sprachunterricht als Mittel zur 
Verbesserung der friedlichen Zusammenarbeit zwischen Nationen, umfaBt. 

Die Auswahl der Aufsatze konzentriert sich auf National- und Charakterfragen, 
Moral, Erziehung und auf das, was im tschechischen psychologischen 
Gedankengut auf Demokratie ausgerichtet ist. Das Leitmotiv dieser Sammlung 
psychologischer Ideen ist humanistisches Denken, welches dem Bereich der 
Sozialpsychologie zuzuordnen ist. 

Die Monographie stellt einen Beitrag zur Prasentation der Karlsuniversitat 
anlaBlich des 650. Jubilaums dar. Sie gibt psychologisches Gedankengut 
wieder, das sich im Laufe der Jahrhunderte bis zur Gegenwart entfaltet und in 

das gesellschaftliche Leben eingegriffen hat. 
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